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Vision
St Mary's Christian Vision is:
To ensure that children of all faiths and none can be the best that they can be, in an environment where
everyone is valued, respected and challenged. In our school, individuals are supported in their personal
journey of learning, growth and development, within an ethos of nurture, encouragement and love.
Hebrews 10:24. Let us think about each other and help each other to show love and do good deeds.
Ethos
R.E.S.P.E.C.T
Responsibility: We will be responsible for our learning and our behaviour.
Excellence: We will strive for excellence.
Spirituality: We will open our eyes in awe and wonder at God’s creation.
Perseverance: We can achieve anything with effort, resilience and the right strategies.
Energy: We will give our best at all times: our focus, positive attention and determination to succeed.
Caring: We will care for each other, our school and the world.
Tolerance: We will celebrate our differences
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Intent
Our vision and ethos is lived through the curriculum we offer our children. The overarching aim of the
curriculum at St Mary's is:
At St Mary’s we champion every child to be the best that they can be. Our knowledge-led curriculum
therefore endeavours to develop our children’s character, core skills, creativity and sense of community.
Supported by our school’s vision, ethos and position as a junior school, we believe that our specialist
knowledge of the Key Stage 2 age range ensures improving outcomes, opportunities and experiences
for all our children. To achieve this, we are aspirational for our pupils, instilling high expectations, the
passion, perseverance and stamina to succeed.
CHARACTER

CORE SKILLS

CREATIVITY

COMMUNITY

Developing a set of positive personal traits and virtues, which support pupils’ personal and academic
growth and confidence:
respect, curiosity, aspiration, resilience.
Prioritising a secure understanding of the literacy, numeracy and critical thinking skills required for
pupils to access and enjoy the entire curriculum and wider world.
Mastering key knowledge, concepts and language from across the curriculum so that pupils are
ready for secondary education, subject specialist teaching and develop areas of interest to pursue in
further education and the wider world.
Promoting a flexibility of thought, transferable and entrepreneurial skills, to think, express and
problem solve.
Developing an appreciation of human creativity and achievement by enriching and inspiring learning
opportunities through the Arts, STEM, Sports and real-life experiences.
An inclusive ethos which develops a sense of identity and belonging; an appreciation and
understanding of diversity; valuing collaboration and contribution.
Our curriculum will ensure children’s learning gives context and understanding of community on a
local, national and global scale, in the past, present and future, and their place within these
communities.
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Year Group Curriculum Long-term Overviews: YEAR 6
AUTUMN 2
Superheroes

As a Reader and
Writer…

AUTUMN 1
How to train a
Dragon
CR The Explorer
Katherine Rundell

(See also year
group reading
passport)

Inform
Non-chronological
Reports on Dragons /

Entertain
Narrative/characterisation/
Dialogue/ advancing
action
Persuade
Letters for/against zoos
Inform
Cross Curricular
Biography – RE
Explanation – Circulatory
System
Arithmetic
Fractions
Position and Direction

Instructions – How to
catch a dragon
Cross Curricular
Non-chronological
Reports Mountains
As a
Mathematician …

Place Value and
Number
Arithmetic
Addition/ Subtraction/
Multiplication/Division

As a Geographer
…

Mountains
KQ: What is special
about a mountain
environment?

As a Historian …

As a Scientist …

Evolution and
Adaptation

CR Wonder
R.J. Palacio

SPRING 1
Blitz
London Then Now
CR Letters from the
Lighthouse
Emma Caroll
Blitz
Entertain
Narrative – settings
Inform
Newspaper – The
Blitz
Discuss
Appeasement History
Arithmetic
Number
Decimals
Percentages

SPRING 2
Journeys
CR Malamander
Thomas Taylor

SUMMER 1
Strange, Weird and
Wonderful
CR Brightstorm
Vashti Hardy

Journeys
Discuss
Balanced argument –
The Island
Entertain
Diaries – The
Journey/The Arrival /
Evacuees
Inform
Non – chron - UK

Strange
Entertain
Narrative –
suspense/character

Arithmetic
Algebra
Ratio
Geometry
Statistics

Arithmetic
Geometry
Properties of Shape
SATs Revision

United Kingdom - counties, cities and towns
KQ: Why were certain parts of the UK
targeted in WW2?

The Vikings
KQ: Did the Viking
invasions have a lasting
impact on British
history?
The Circulatory System
KQ: What is the human
circulatory system and
how does it work?

WW2 Causes and conflicts
KQ: What is the legacy of WW2 to Britain?

Electricity
KQ: How can we
control electricity?

Light
KQ: How does light
travel?

Ancient Greece
(classical civilisations)
KQ: What have the
Greeks ever done
for us?
Living things and their
habitats?
KQ: How can we
group animals?

SUMMER 2
What a
Performance
CR The Boy at the
Back of the Class
Onjali Rauf
Performance
Entertain
Narrative – retell a
Greek Myth
Discuss
Balanced Argument –
Athenian / Spartan

Maths Projects
Tessellation – Escher
Zoo Project
Area and Perimeter
Maths Murder
Mysteries
Orienteering
KQ: Can you devise
an orienteering
challenge using
your geography
knowledge and map
skills learnt at
ESM?
Europe Study KQ:
What is life like in
France?

RSE
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As a Technologist

As a Musician …
As an Artist …

KQ: What is
inheritance? What is
evolution?
Online Safety
Online Safety
Privacy and Security
Self-image and identity
Computing
Computing
Networks
Excel
Www Vs Internet
Email
Data packets
Cyclic Patterns
Dragon art and eyes
Clay, pencil and paint
Artist - Gaudi

As a Designer …

The Home
Rooms and furniture

As a global
citizen...
RE
(See PSHE cycles
also)

2b.2 Creation
Creation and
science: conflicting
or complementary?

As an athlete …

Online Safety
Online reputation
Computing
Programming
(python) (ilearn2)

Exploring Rounds
WW2 Blitz
London – Then and
Now
Silhouette Blitz scene
- collage
Modern London perspective

Nutrition Food Technology
KQ: Are ‘healthy’ ready
meals and drinks really
healthy?
KQ: Can you design a
balanced rice/ pasta
dish for a new
restaurant?

As a Linguist …

Online Safety Online
relationships
Computing
Virtual Reality
(ilearn2)

Burglar Alarms
KQ: Can you
design a burglar
alarm system to
protect the crown
jewels? (giving an
auditory and visual
warning and
making use of a
variety of switches)
Travel
Places and Transport

Online Safety
Online Safety
Online Bullying
See above
Computing
Computers: past,
Computing
present, future
Web design (ilearn2)
(ilearn2)
Production
Steel Pans
Me! Self Portraits
Artists: Modigliani,
Lichtenstein,
Opie,
Warhol
Make a Move - Gears
KQ: Recreate
inventions using
gears, can you
explain how they
work?

All About Me
European Study: France

2b.7 Salvation
What difference
does the
resurrection make
for Christians?

Hinduism
Can I explain what
Hindus believe and
why pilgrimage is
important to them?

2b.8
What kind of king is
Jesus?

Buddhism
What does it mean
to be a Buddhist?
Can I be
enlightened?

Football

2b.3 People of God
How can following God
bring freedom and
justice? /
Anne Frank, Martin
Luther King etc
Netball

Hockey (wooden)

Tennis

Cricket

Dance

OAA

Gymnastics rhythmic, no equip.

PB Fitness

Athletics (field then
track)
Volleyball

Gymnastics with
equip.
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Year Group Curriculum Long-term Overviews: YEAR 5
AUTUMN 1
As a Reader and
Writer…

The Firework
Maker’s Daughter

AUTUMN 2
This Morning I Met a
Whale
Journey to the River
Sea

(See also year group
reading passport)

Entertain
Diaries – space
station, Felix B
Inform
Non-chron report –
planets

Entertain
Narrative – character,
setting, speech
Discuss
Balanced argument –
orcas in captivity

Entertain
Narrative – character,
setting, suspense
Inform
Newspaper – Beowulf

Persuade
India tourist leaflet
Persuade
Letter for residential

Place Value and
Number
Addition/Subtraction
Statistics
Latitude and
longitude
Time zones
KQ: How is our
world divided up
and why?

Statistics
Multiplication/Division
Area/Perimeter

Multiplication/Division
Fractions

Fractions
Decimals/Percentages

Out of This World

As a
Mathematician…
As a Geographer …

As a Technologist...

SPRING 2

SUMMER 1

SUMMER 2

Anglo Saxons

India

Famous Figures

Survival

Clockwork

The Tyger

Fantastically Great
Women Who Changed
the World
Inform
Biography - Malala

Macbeth

Rivers
KQ: Where do rivers
come from?

As a Historian …

As a Scientist …

SPRING 1

Computing
Excel

Decimals
Shape

India
KQ: How does life in
India compare to life
in the UK?
Anglo Saxons
KQ: Was life for
children harder in
Anglo-Saxon times
than it is now?

Solar System
KQ : What is the
solar system?
KQ : Why do we
have day and
night and
seasons?
Online Safety
Privacy and
Security

Discuss
Greta’s school strikes

Inform
Instructions – survival
guide
Entertain
Narrative – character,
speech, action
Position/Direction
Converting Units
Contour lines
Map work
KQ: How do you read
a map?

Post 1066 History /
Local Study:
KQ: Do you think
there should be a
statue in Ely
celebrating the life of
Oliver Cromwell?

Post 1066 History /
Local Study:
The Littleport Riots
KQ: What do the
Littleport riots teach
us about daily life in
Ely 200 years ago?

Life cycles
KQ : What is
reproduction? How
do animals and
plants reproduce?

Materials
KQ : What is a gas,
liquid and solid and
what are their
properties?

Forces
KQ : What is a force?

Forces & Friction
KQ : What is gravity,
air resistance, water
resistance &
friction?

Animals including
humans
KQ : What is the
human life cycle and
the different phases?

Online Safety
Self-image and identity

Online Safety Online
relationships

Online Safety
Online reputation

Online Safety
Online Bullying

Online Safety
See above

Computing
PowerPoint

Computing
Text-based
programming (ilearn2)

Computing
Music Creation
(ilearn2)

Computing
Programming (ilearn2)

Computing
App Design (ilearn2)
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As a Musician …
As an Artist …

Inc. mouse
Inc.
skills/creating
transition/animation
folders and saving
documents
Repeating patterns
Oil Pastel Rocket
Pencil sketching and
Scenes
watercolour and salts
Artists: Peter
still life fish.
Thorpe
Artists: Susan
Schwake

As a Designer …

As a Linguist …
(French)
As a global citizen...
RE
(See PSHE cycles
also)
As an athlete...

Ukuleles
Beowulf pen drawings
Artists: Alberto
Giacometti

Ely Cathedral project
Lino printing
Artists: Hokusai

Woodwork – Saxon
Houses
KQ: Can you build a
stable model of a
Saxon House?

Textiles
KQ: Can you design
a re-useable Rangoli
Welcome Mat to
encourage the
goddess Lakshmi to
enter homes?

il y a, places in
town

Asking where,
Christmas

Days, weeks, sports

Languages of India
French: food, Easter

2b.1 God
KQ: What does it
mean if God is
holy and loving?

2b.4 Incarnation
KQ: Was Jesus the
Messiah?

2b.5 Gospel
KQ: What would
Jesus do?

2b.6 Salvation
KQ: What did Jesus
do to save human
beings?

Basketball
OAA

Hockey
Dance

Football
Table Tennis

PB Fitness
Gymnastics with
equip.

Pulleys
KQ: Can you design
and make a model to
transport tomatoes
down a
mountainside in
Nepal?
KQ: Which inventors
changed the world
and how?
Breakfast, ordering
food
Sikhism
KQ: Can I explain
what Sikhs believe
and how they
worship?
Cricket
Dance

Dessert, following
instructions, saying
where you live
People of God
KQ: What is it like to
be a Christian in
Vellore?
Athletics
Volleyball
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Year Group Curriculum Long-term Overviews: YEAR 4
AUTUMN 1

AUTUMN 2

SPRING 1

SPRING 2

SUMMER 1

Summer 2

Trash or Treasure

Rainforests

The Roman Invasion

Mysteries

The Paperbag Prince

The Great Kapok
Tree
The Rainforest Grew
All Around

Escape from Pompeii
Dear Greenpeace

Varjak Paw
Tuesday

Where my wellies
take me
Where my wellies
take me – poetry
Homecoming

Storms and
Shipwrecks
The Mousehole Cat

Entertain
Narrative – retelling
Persuade
Letter – Mrs Wasteful

Entertain
Narrative – retelling
Inform
Non-chron report –
rainforest

Entertain
Diaries – Pompeii
Persuade
Letter – Dear
Greenpeace

Entertain
Narrative – action,
speech
Entertain
Diaries – Varjak

Persuade – visit
Wicken Fen
Inform
Explanation – water
cycle

As a
Mathematician …

Number: Place Value
Number: Addition
and Subtraction

Measurement:
Length and Perimeter
Number:
Multiplication and
Division

As a Geographer
…

KQ:
What is special
about Brazil,
particularly its
rainforest? (inc.
climate zones)

Entertain
Narrative –
descriptive
Inform
Newspaper – ordering
and speech
Statistics
Geometry:
Properties of Shape
Geometry: Position
and Direction
KQ: Why is our land
disappearing?

As a Reader and
Writer…
(See also year
group reading
passport)

As a Historian …

As a Scientist …

The Mayans
KQ: Would you like
to have lived as an
ancient Mayan?
Human Impacts on
the environment

Teeth/Digestive
system

KQ : How are
humans affecting
the rainforests?
What is light
pollution?

KQ : Why do we
have teeth and how
do we keep them
healthy?

Number:
Multiplication and
Division
Measurement: Area
Number: Fractions
KQ: How are
volcanoes formed
and why do they
erupt?

The Roman Empire
KQ: How did the
Romans change the
landscape of
Britain?
Electricity
KQ: What is
electricity?
KQ: What are
conductors and
insulators and why
do we need them?

Number: Fractions
Number: Decimals

Number: Decimals
Measurement:
Money
Measurement: Time

KQ: Where does the
water go? (water
cycle)

KQ: How does the
rainforest differ to
our Forest School
Area?

States of Matter

Categorising living
things

KQ: What are solids,
gases and liquids
and what are their
properties?

KQ: What is a
habitat?

Sound
KQ: How is sound
made?
KQ : What is pitch?

KQ : How do we
classify living
things?
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As a Technologist

As a Musician …

Online Safety
Privacy and Security
Inc. Kim & Lee
Computing
Touch Typing
Inc. mouse
skills/creating folders
and saving
documents
Exploring rhythmic
patterns

As an Artist …

Online Safety
Self-image and
identity
Computing
Word Processing

Online Safety Online
relationships
Computing
Data (ilearn2)

Online Safety
Online reputation
Computing
Video Editing (ilearn2)

Online Safety
Online Bullying
Computing
Programming
(ilearn2)

Exploring
arrangements,
leading to a class
performance.
3D collage parrots,
2D collage scenes
(methods of
construction; patterns
in the environment.)
Artists: Henri
Rousseau; Henri
Matisse

Exploring melodies
and scales.
Recorders

Exploring sound
colours
Recorders

Exploring signals
Recorders

Mosaic – design and
create
(rigid materials,
pattern, symmetry)
Artists: Romans House of the Faun

Clay (form malleable
materials)
Artists: Antony
Gormley

As a Designer …

Textiles
KQ: How can
materials be
recycled/ upcycled
to create new
products?

As a Linguist …

French: parts of the body; zoo animals,
Christmas
2a.1 Creation
2a.2 People of god
What do Christians
What is it like to
learn from the
follow God?
creation story?

As a global
citizen...
RE
(See PSHE cycles
also)
As an athlete …

Netball
Dance

Online Safety
See above
Computing
Animation (ilearn2)

Recorders

Woodwork and cams
- automata animals.
KQ: Can you design
an animal toy to
entertain a small
child?

Football
OAA

French: family members, pets, Easter.

Lighthouses and
electricity.
KQ: Can you design
a functional
lighthouse including
a storm/ flood
warning system?
French: hobbies, weather

GOSPEL
Who do people say I
am?

2a.6 Kingdom of God
When Jesus left,
what was the impact
of Pentecost?

Islam
Keeping the Five
Pillars: what
difference does it
make?

Islam
Why is prayer
important to
Muslims and not for
some people?

Tennis
Gymnastics with
equip.

Hockey
PB Fitness

Athletics
Volleyball

Rounders
Gymnastics -rhythmic
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Year Group Curriculum Long-term Overviews: YEAR 3

As a Reader and
Writer…
(See also year
group reading
passport)

As a Mathematician
…

AUTUMN 1

AUTUMN 2

SPRING 1

SPRING 2

SUMMER 1

SUMMER 2

Hopes and Dreams

Penguin in Peril

BIG

BIG

Ancient Egypt

Krindlekrax

Krindlekrax

Ask Dr K Fisher
The Enormous
Crocodile

Into the forest

A Midsummer
Night's Dream

Planes, trains and
Automobiles
Performance Poetry

Inform
Instructions – Midas
touch
Entertain
Narrative – retelling
Number: Place Value
Number: Addition and
Subtraction

As a Geographer …

Entertain
Narrative – description
Inform
Non-chron –
penguins/arctic animals
Number: Addition and
Subtraction
Number: Multiplication
and Division
KQ: Why is the polar
bear in peril?
(significance of the
northern/ southern
hemisphere, Arctic/
Antarctic circles, equator)
KQ: How is Alaska
different to the UK?

As a Historian …

The Stone age to Iron
Age
KQ: How did life
change in Britain
from the Stone Age to
the Iron Age?

As a Scientist …

Light and Dark
KQ: What is light?
KQ: What is
reflection?
KQ: How does the
eye detect light?

Forces
KQ: What is a force?
KQ: What is a magnet
and magnetism?

Entertain
Narrative – retelling
Inform
Letter – Jack to the
giant? tbc

The Magic Finger
Entertain
st

Narrative – 1
person big cats
Inform
Non-chron report –
big cat
Measurement:
Length and
Perimeter
Number: Fractions

Number:
Multiplication and
Division
Measurement:
Money
Statistics
KQ: Where are some of the biggest
places on Earth? (continents, oceans and
countries of Europe)

Inform
Instructions –
mummification
Entertain
Narrative –
plagues

Inform
Explanation – Until I Met
Dudley
Inform
Newspapers – retelling,
simple speech

Number:
Fractions
Measurement:
Time

Geometry: Properties of
Shape
Measurement: Mass and
Capacity
KQ: Where do we get
electricity from?
(renewable energy)
KQ: What is the journey
of our food to our
plate?

Plants
KQ: What are the
parts of a plant and
their functions?

Kings and Queens of
England
KQ: Who do you
think was the most
important King or
Queen of England
and why?
Plants
KQ : What is
pollination?
KQ : How are
seeds formed and
dispersed?

Ancient Egypt
KQ: What’s
the point of a
pyramid?

Rocks & Soils
KQ : How are
difference
rocks formed
and how are
they
important?

Human Body
KQ : What are the
different food groups?
KQ : Why do we have
bones and how do they
protect our organs?
KQ : Why are muscles
important?
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As a Technologist

As a Musician …

Online Safety
Privacy and Security
Inc. Hector’s World
Computing
Paint
Inc. mouse
skills/creating folders
and saving documents
Exploring rhythmic
patterns

Online Safety
Self-image and identity

Online Safety
Online relationships

Online Safety
Online reputation

Online Safety
Online Bullying

Computing
Touch Typing
www.dancemat
www.doorwayonline.org.uk

Computing
Word Processing

Computing
Music Creation
(ilearn2)

Computing
Programming
(ilearn2)

Ocarina

Exploring melodies
and scales.
Ocarina
Big Art - plants
Painting and colour
mixing
Artists: Georgia
O’Keefe; Monet

Exploring sound
colours

Class orchestra:
Ocarina

Big Art - big cats
Painting and colour
mixing
Artists: Jackie
Morris (illustrator)

African Art
Block and mono
printing
Artists: Yinke
Shonibare

As an Artist …

As a Designer …

As a Linguist …

As a global
citizen...
RE
(See PSHE cycles
also)
As an athlete …

Story Scenes – links
Packaging
and levers, pneumatics KQ: Can you protect the
KQ: Can you bring
Emperor’s egg?
Krindlekrax to life to
add interest for the
audience?
French: numbers, greetings, classroom instructions,
Christmas.

Online Safety
Managing Online
information
Health, Well-being and
lifestyle
Copyright and Ownership
Computing
Comic Creation (ilearn2)
Class choir

Rubber Band/ Balloon
Cars:
KQ: Which toy car
design is most
effective?
French: asking and giving names and ages,
colours, Easter

French: fruit, days of the week, months of
the year

1.2 Creation
Who made the world?

2a. 3 Incarnation
What is the Trinity?

2a.4 Gospel
What kind of world
did Jesus want?

2a.5 Salvation
Why do Christians
call the day Jesus
died ‘Good
Friday’?

Judaism
What
influences
Jewish
people?

Judaism
What is important for
Jews about being part
of God’s family?

Hockey
OAA

Basketball
Dance

PB Fitness
Table Tennis

Football
Gymnastics rhythmic

Rounders
Dance

Athletics (track then field)
Volleyball
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MATHS
At St Mary’s, we believe maths is an important part of a child’s development throughout school. We intend on delivering
a curriculum which allows children to be part of a creative and engaging lessons that will give them a range of
opportunities to explore maths following a mastery approach that will give each child a chance to believe in themselves
as mathematicians and develop the power of resilience and perseverance when faced with mathematical challenges.
We’re building a whole culture of deep understanding, confidence and competence in maths – a culture that produces
strong, secure learning and real progress. We foster positive ‘can do’ attitudes and we promote the fact that ‘We can all
do Maths’. We use mistakes and misconceptions as an essential part of learning and provide challenge.
We aim for all children to:

Become fluent in the fundamentals of mathematics so that they develop conceptual understanding and the ability
to recall and apply
knowledge rapidly and accurately.

Be able to solve problems by applying the mathematics to a variety of problems with increasing sophistication,
including in unfamiliar contexts and real-life scenarios.

Reason mathematically by following a line of enquiry and develop and present a justification, argument or proof
using mathematical language.

Make rich connections across mathematical ideas to develop fluency, mathematical reasoning and competence
in solving increasingly sophisticated problems.
Have an appreciation of number and number operations, which enables mental calculations and written procedures to
be performed efficiently, fluently and accurately to be successful in mathematics.
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To achieve the aims of our Maths Curriculum, our staff and pupils make use of the following (see policy also):
• White Rose Maths https://whiterosemaths.com/
- Progression of skills https://wrm-13b48.kxcdn.com/wp-content/uploads/2019/11/National-Curriculum-ProgressionPrimary.pdf
•White Rose Maths 2020/21 Lesson by lesson and small steps, including recovery objectives.
- Year 3 https://whiterosemaths.com/wp-content/uploads/2020/07/Year-3-Lesson-by-Lesson-Overview.pdf
- Year 4 https://whiterosemaths.com/wp-content/uploads/2020/07/Year-4-Lesson-by-Lesson-Overview.pdf
- Year 5 https://whiterosemaths.com/wp-content/uploads/2020/07/Year-5-Lesson-by-Lesson-Overview.pdf
- Year 6 https://whiterosemaths.com/wp-content/uploads/2020/07/Year-6-Lesson-by-Lesson-Overview.pdf
• Classroom Secrets
• Tackling Times Tables online / Paper Resources
• TTRockstars h
• I See Reasoning – LK2 / I See Reasoning – UK2 / I See Problem-Solving UK2
• Collins Enriching Maths, Maths Herald
• NCETM Mastery in Maths
• NRICH KS2 Framework
• Headstart Maths (assessment)
How is our curriculum sequenced (and why was it sequenced this way)?
The fundamental idea behind The White Rose Hub curriculum design is to support pupils to be able to perform simpler tasks
so they can then move on to perform more complex tasks. This thinking gives rise to a typical sequence of ‘blocks’ of
mathematics. Within each of these blocks, there are ‘small steps’ which are again sequenced in order of difficulty and
dependency. Each step builds carefully from the previous step, building on pupils’ prior knowledge to develop new skills, with
nothing left out. Each block starts with a review.
It is a combination of the best of both ‘mastery’ and ‘spiral’ approaches in our curriculum. It certainly follows many of the
mastery principles – spending longer on topics to help gain deeper understanding, making connections, keeping the class
working together on the same topic and a fundamental belief that, through effort, all pupils are capable of understanding,
doing and improving at mathematics. But we also recognise that just spending a good chunk of time on a topic doesn’t mean
that all pupils will ‘master’ it the first time they see it, and that they need to see it again and again in different contexts and in
different years to help them truly develop their understanding on their journey to mastery, so we’ve built in the revisiting and
reinforcing features of spiral curricula too.
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Fluency, Reasoning and Problem Solving. These key components of learning mathematics are included in all our small steps.
We certainly don’t advocate that all the fluency in a block is done first, then the reasoning and then the problem solving. We
believe these should be integrated into classroom practice as much as possible in the order that is appropriate for the step.

MATHS COVERAGE MAP
Coverage
Map

Year 3

Year 4

Year 5

Year 6

Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Number: Place Value
Number: Addition and
Subtraction

Number: Addition and
Subtraction
Number: Multiplication
and Division

Number: Multiplication
and Division
Measurement: Money
Statistics

Measurement: Length
and Perimeter
Number: Fractions

Number: Fractions
Measurement: Time

Geometry: Properties of
Shape
Measurement: Mass
and Capacity

Number: Place Value
Number: Addition and
Subtraction

Measurement: Length
and Perimeter
Number: Multiplication
and Division

Number: Multiplication
and Division
Measurement: Area
Number: Fractions

Number: Fractions
Number: Decimals

Number: Decimals
Measurement: Money
Measurement: Time

Statistics
Geometry: Properties
of Shape
Geometry: Position and
Direction

Number: Place Value
Number: Addition and
Subtraction
Statistics

Statistics
Number: Multiplication
and Division
Measurement:
Perimeter and Area

Number: Multiplication
and Division
Number: Fractions

Number: Fractions
Number: Decimals and
Percentages

Number: Decimals
Geometry: Properties of
Shape

Geometry: Properties of
Shape
Geometry: Position and
Direction
Measurement:
Converting units
Measurement: Volume

Number: Place Value
Number: Addition,
Subtraction,
Multiplication and
Division

Number: Fractions
Geometry: Position and
Direction

Number: Decimals
Number: Percentages
Number: Algebra

Measurement:
Converting units
Measurement:
Perimeter, Area and
Volume
Number: Ratio

Geometry: Properties of
Shape
Problem Solving
Statistics

Statistics
Investigations

MATHS PROGRESSION CAN BE FOUND HERE: https://wrm-13b48.kxcdn.com/wp-content/uploads/2019/11/NationalCurriculum-Progression-Primary.pdf
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ENGLISH
At Ely St Mary’s, we aim to inspire and develop our children to ‘Read as a Writer’ and ‘Write as a Reader’. We believe that
success in reading is inextricably linked with success in writing and the curriculum as a whole. To this end, we ensure ALL
of our children can read.
Reading, particularly Reading for Pleasure, is central to every child’s educational development and fundamental to inspiring
children to be life-long learners into secondary school and adult life. We believe that having access to a wide range of texts
and genres, and support in enjoying them where required, is a core part of every child’s educational entitlement, whatever
their background or attainment. At Ely St Mary’s, we take a multi-layered approach to the teaching and enjoyment of
reading, using a combination of whole-class guided reading and independent reading, promoted further through whole
school initiatives such as Reading Buddies and Reading Passports.
Our English curriculum as a whole, including the teaching of writing and speaking & listening, is taught with audience and
purpose at its forefront, where pupils acquire and experiment with a wide variety of vocabulary and grammatical structures,
with the confidence and ability to select and apply techniques with an awareness of their impact on the reader or listener.
This priority is underpinned by a thorough and targeted approach towards the teaching and application of the
technical skills required for accurate transcription (punctuation, spelling and handwriting), with frequent opportunities
to consolidate English skills across the wider curriculum.
As a junior school we also recognise that whilst all of our children have been exposed to phonics teaching in KS1, not
everyone will have mastered a secure level of phonics (reading and spelling) upon arrival in Year 3. We therefore ensure
that all pupils across Years 3 and 4, receive Sounds Write phonics teaching in class, with additional opportunities for
acquisition and consolidation via intervention, if required.
To achieve the aims of our English Curriculum, our staff and pupils make use of the following resources and
approaches:
Writing curriculum:
• St Mary’s writing curriculum is underpinned by the teaching approaches and resources of Talk4Writing & Alan Peat
sentence types, which reflect the progression in assessment criteria and SPAG requirements. However, whilst many
of these principles are applied in our teaching, our school curriculum is personalised to meet the needs of our our
pupils and also employs the following strategies and resources:
- Audience and Purpose - putting the effect on the reader at the forefront of writing choices. Audience, Purpose,
Features grid used at start of each writing unit, and referred to through process, to help pupils articulate their authorial
intent.
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- A curriculum sequence that introduces a variety of purposes and genres and allows for practice and progression
moving up the school. In Year 3 the purpose of writing is to Entertain or Inform. In Year 4 writing to Persuade is
introduced, and in Year 5 writing to Discuss. However, these are prepared for through oral work, sentence work and
exposure through reading lessons prior to the units themselves. Each text-type is visited in-depth at least once a
year at a stage-appropriate level.
- Opportunities to revisit writing genres are identified across the wider curriculum (spiral) enabling consolidation and
increased independence in a variety of contexts.
- For each term all year groups cover certain text-types to allow for meaningful moderation:
➢ By the end of the Autumn term, a narrative and a non-chron.
➢ By the end of the Spring term, a narrative and a letter.
➢ By the end of the Summer term, a narrative.
• Spelling: Year 3 Sounds Write: Explicit teaching of Initial code; Extended code; Polysyllabic. Spelling Shed is an online
and paper tool to promote daily practice of stage-appropriate spelling patterns. Year 3/4 and 5/6 statutory word lists to
be set up on Spelling Shed, with one ‘strip’ per term.
• Nelson scheme for handwriting.

Our Reading curriculum aims for all children:
- To be an experienced and independent reader;
- To achieve end of KS2 age-related expectations;
- To be able to access the wider world through reading.
using a 3-tier approach to the teaching of reading, with targeted variation at key ages and stages:
1. Promotion and prioritisation of individual reading
2. Whole Class Guided Reading (employing a FASE reading approach – Reading Reconsidered)
3. Functional Reading & Skills Teaching (explicit teaching of functional reading behaviours and skills e.g. to summarise,
to explain etc, inc written comprehension practice).
Individual reading
• Children supported with text-selection from library, monitored through Accelerated Reader.
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• In addition, early readers select books from our SoundsWrite Scheme and Phonics based book shelves.
• Reading Passports for each year group for the year (book selection underpinned by ‘Reading Reconsidered’,
Doug Lemov’ Reading Plagues “there are five types of texts that children should have access to in order to
successfully navigate reading with confidence. These are complex beyond a lexical level and demand more
from the reader than other types of books.”)
Whole class Guided Reading (Reading Reconsidered – FASE)
• Front-Loading Knowledge
• Explicit teaching of vocabulary
• F.A.S.E approach (Fluency, Accountability, Social, Expression)
• Lessons and novels are bridged by independent or paired reading.
• Project X interventions.
Skills teaching
• Use of Comprehension activities to consolidate written responses to comprehension activities.
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ENGLISH COVERAGE MAP

Year 3

Autumn 1

Autumn 2

Krindlekrax

Lost & Found

Spring 1

Spring 2

Big

Summer 1

Summer 2

Egyptians

T, P & A

Inform
Instructions –
Midas touch

Entertain
Narrative –
description

Entertain
Narrative – retelling

Entertain
st
Narrative – 1
person big cats

Inform
Instructions –
mummification

Inform
Explanation – Until
I Met Dudley

Entertain
Narrative – retelling

Inform
Non-chron –
penguins/arctic
animals

Inform
Letter – Jack to the
giant? tbc

Inform
Non-chron report –
big cat

Entertain
Narrative –
plagues

Inform
Newspapers –
retelling, simple
speech

Entertain RE
creation story

Discuss Oral
debate – best
invention

Environment

Year 4

Romans

Varjak Paw

Wellies

Storms

Entertain
Narrative – retelling

Entertain
Narrative – retelling

Entertain
Diaries – Pompeii

Entertain
Narrative – action,
speech

Persuade – visit
Wicken Fen

Entertain
Narrative –
descriptive

Persuade
Letter – Mrs
Wasteful

Inform
Non-chron report –
rainforest

Persuade
Letter – Dear
Greenpeace

Entertain
Diaries – Varjak

Inform
Explanation –
water cycle

Inform
Newspaper –
ordering and
speech

Discuss Oral
debate/sentence
work – fens

Inform DT
instructions for
lighthouses

Inform RE
newspaper
Inform Non-chron
recycling

Discuss Oral
debate/sentence
work – Claudius
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Year 5

Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Space

Rivers

Saxons

India

Figures

Survival

Entertain
Diaries – space
station, Felix B

Entertain
Narrative –
character, setting,
speech

Entertain
Narrative –
character, setting,
suspense

Persuade
India tourist leaflet

Inform Biography Malala

Inform Instructions
– survival guide

Inform
Non-chron report –
planets

Discuss Balanced
argument – orcas

Inform Newspaper
– Beowulf

Persuade
Letter for
residential

Discuss
Greta’s school
strikes?

Entertain
Narrative –
character, speech,
action

Inform Explanation
text day/night/year
Persuade Letter
geography

Inform Explanation
text course of a
river

Inform Instructions
DT houses

Dragons

Year 6

Heroes and
Villains

Blitz

Journeys

Inform
Non-chron report
dragons

Entertain
Narrative –
characterization/
dialogue advancing
action

Entertain
Narrative – Blitz
settings

Discuss Balanced
argument – The
Island

Inform
Instructions –How
to catch

Persuade
Letters –
for/against zoos

Inform
Newspaper – The
Blitz

Entertain
Diaries – The
Journey/The
Arrival/Evacuees

Inform Non-chron
mountains

Inform Biography
RE
Inform Explanation
text circulatory
system

Inform
Newspapers RE
Discuss
Appeasement
History

Inform Non-chron
UK

Strange
Entertain
Narrative –
suspense,
character

Performance
Entertain
Narrative – Retell
Greek myths

Discuss
Balanced
argument
Athenian/Spartan
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WRITING PROGRESSION OF SKILLS
Alan Peat
progression
Pre-Y3
consolidation

Word Structure
Sounds-Write

Sentence structure
Co-ordination using and
and sentence

Text Structure

Punctuation

Vocabulary

Correct choice and consistent
use of present tense and past
tense throughout writing

Use of capital letters, full stops,
question marks and exclamation
marks to demarcate sentences

verb, adjective, noun, full stop,
question mark

Introduction to paragraphs as
a way to group related
material

Consolidation and application of
Year 2 punctuation.

word family, conjunction,
adverb, preposition, direct
speech, inverted commas (or
“speech marks”), prefix,
consonant, vowel, consonant
letter, vowel letter, clause,
subordinate clause

Expanded noun phrases for
description and specification (e.g.
the blue butterfly, plain flour, the
man in the moon)
Adjective sentence

Sounds-Write teaching
Formation of nouns using a
range of prefixes, such as
super–, anti–, auto–

Year 3

Use of the determiners a or an
according to whether the next
word begins with a consonant or
a vowel (e.g. a rock, an open
box)
Word families based on
common words

The grammatical difference
between plural and possessive s

Year 4

Standard English forms for verb
inflections instead of local
spoken forms (e.g. we were
instead of we was, or I did
instead of I done)

Sentences with different forms:
statement, question, exclamation,
command
Subordination (using when, if, that,
or because) and co-ordination
(using or, and, or but)
BOYS conjunction sentence
Expanded noun phrases for
description and specification
2 adjective (expanded noun
phrase)
Sentences with different forms:
statement, question, exclamation,
command
W question, What/How
exclamation, Command
sentence
Fronted adverbials (e.g. Later that
day, I heard the bad news.)
Adverb opener, Sequence
opener
Appropriate choice of pronoun or
noun within a sentence to avoid
ambiguity and repetition
Fronted adverbials (e.g. Later that
day, I heard the bad news.)
The more, the more, If, if, if, then,
Double adverb fronted adverbial,
-ing fronted adverbial, Adjective
fronted adverbial
Subordination and co-ordination

Headings and sub-headings
to aid presentation
Use of the perfect form of
verbs to mark relationships of
time and cause (e.g. I
have written it down so we
can check what he said.)

Use of paragraphs to
organise ideas around a
theme
Appropriate choice of
pronoun or noun across
sentences to aid cohesion
and avoid repetition

Introduction to inverted commas
to punctuate direct speech
Commas to separate items in a
list
List sentence
Apostrophes to mark contracted
forms in spelling

Use of inverted commas to
punctuate direct speech

pronoun, possessive pronoun,
adverbial

Apostrophes to mark singular
and plural possession (e.g. the
girl’s name, the boys’ boots)
Use of commas after fronted
adverbials
The more, the more, If, if, if,
then, Double adverb fronted
adverbial, -ing fronted
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Adjective, same adjective, HAT
conjunction sentence

Converting nouns or adjectives
into verbs using suffixes (e.g. –
ate; –ise; –ify)
Verb prefixes (e.g. dis–, de–,
mis–, over– and re–)
Year 5

The difference between
vocabulary typical of informal
speech and vocabulary
appropriate for formal speech
and writing (e.g. said versus
reported, alleged, or claimed in
formal speech or writing)
Figurative sentence

Year 6

Relative clauses beginning with
who, which, where, why, whose,
that, or an omitted relative pronoun
Relative clause sentence

adverbial, Adjective fronted
adverbial

Devices to build cohesion
within a paragraph (e.g. then,
after that, this, firstly)
Cohesion opener sentence

Fronted adverbials
Expanded –ing fronted
adverbial, As clause fronted
adverbial, Cohesion opener
sentence
Indicating degrees of possibility
using modal verbs (e.g. might,
should, will, must) or adverbs (e.g.
perhaps, surely)
Modal verb sentence
Use of the passive voice to affect
the presentation of information in a
sentence (e.g. I broke the window
in the greenhouse versus The
window in the greenhouse was
broken)
Expanded noun phrases to convey
complicated information concisely
(e.g. the boy that jumped over the
fence is over there, or the fact that
it was raining meant the end of
sports day)
The difference between structures
typical of informal speech and
structures appropriate for formal
speech and writing (such as the
use of question tags, e.g. He’s your
friend, isn’t he?, or the use of the
subjunctive in some very formal
writing and speech)

Brackets, dashes or commas to
indicate parenthesis
Brackets for parenthesis,
Dash for parenthesis, Three
dash question

relative clause, modal verb,
relative pronoun, parenthesis,
bracket, dash, determiner,
cohesion, ambiguity

Use of commas to clarify
meaning or avoid ambiguity
Two fronted adverbials

Linking ideas across
paragraphs using a wider
range of cohesive devices:
semantic cohesion (e.g.
repetition of a word or
phrase), grammatical
connections (e.g. the use of
adverbials such as on the
other hand, in contrast, or as
a consequence), and ellipsis
Colon for detail
Layout devices, such as
headings, sub-headings,
columns, bullets, or tables, to
structure text

Use of the semi-colon, colon
and dash to mark the boundary
between independent clauses
(e.g. It’s raining; I’m fed up.)
Semi colon to compare, Semi
colon for conjunction,
Use of the colon to introduce a
list
Colon for detail
Semi colon list
Punctuation of bullet points to
list information
How hyphens can be used to
avoid ambiguity (e.g. man eating
shark versus man-eating shark,
or recover versus re-cover)

active and passive voice,
subject and object, hyphen,
colon, semi-colon, bullet points,
synonym and antonym
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READING PROGRESSION OF SKILLS:
Decoding

Year 3 phonics support

Lower KS2

Upper KS2

*secure phonic decoding
until reading is fluent
*read accurately by blending,
including alternative sounds
for graphemes
*read multisyllable words
containing these graphemes
*read common suffixes
*read exception words,
noting unusual
correspondences
*read most words quickly &
accurately without overt
sounding and blending
*apply their growing
knowledge of root words,
prefixes and suffixes, both to
read aloud and to
understand the meaning of
new words they meet
*read further exception
words, noting the unusual
correspondences between
spelling and sound, and
where these occur in the
word
*apply their growing
knowledge of root words,
prefixes and suffixes
(morphology and etymology),
both to read aloud and to
understand the meaning of
new words that they meet

Retrieval
•
Skimming & scanning
•
Label & draw
•
Matching
•
Fill in the gap
•
Multiple choice
•
Sequencing
•
Summarising
*discussing the sequence of
events in books and how items
of information are related
*drawing on what they already
know or on background
information and vocabulary
provided by the teacher
*checking that the text makes
sense to them as they read
and correcting inaccurate
reading

•
•
•

Inference
True or false
Find and copy/
highlight
Explain why/how you
know.

•
•

Prediction
Predict
Make connections

•
•

Authorial intent
Why/how?
Evaluate

*making inferences on the
basis of what is being said
and done *answering and
asking questions

*predicting what might
happen on the basis of what
has been read so far

*checking that the text makes
sense to them, discussing their
understanding and explaining
the meaning of words in
context
*asking questions to improve
their understanding of a text
*identifying main ideas drawn
from more than one paragraph
and summarising these

*drawing inferences such
as inferring characters’
feelings, thoughts and
motives from their actions,
and justifying inferences
with evidence

*predicting what might
happen from details stated
and implied

*discussing words and
phrases that capture the
reader’s interest and
imagination *identifying how
language, structure, and
presentation contribute to
meaning

* checking that the book
makes sense to them,
discussing their understanding
and exploring the meaning of
words in context
*asking questions to improve
their understanding
*summarising the main ideas
drawn from more than one
paragraph, identifying key
details to support the main
ideas

*drawing inferences such
as inferring characters’
feelings, thoughts and
motives from their actions,
and justifying inferences
with evidence

*predicting what might
happen from details stated
and implied

*identifying how language,
structure and presentation
contribute to meaning
*discuss and evaluate how
authors use language,
including figurative language,
considering the impact on
the reader
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ART AND DESIGN
Our belief is that Art and Design forms an important part of the curriculum and gives children the practical knowledge and
experience necessary for them to communicate their thoughts, ideas and observations in a practical and expressive way. In
talking about art and evaluating their own and others’ work, children are encouraged to develop their visual language, ideas
and feelings. Our curriculum deliberately includes a wide variety of artists and styles, which challenges the children’s
expectations of what art is and could be. Through regular experience of a variety of materials, tools and techniques, we
develop young artists to record creatively their ideas and the world around them.
In key stage 2 the children will learn to improve their mastery of art and design knowledge and skills by learning about colour,
form, pattern, texture and line through drawing, painting, printing and sculpture techniques. They will experience using a
wider range of materials, including technology, to produce images, patterns and decorative pieces of work. They will also
learn about great artists, architects and designers in history.
To achieve the aims of our Art Curriculum, our staff and pupils make use of the following resources and
approaches:
• Artist Resource - all year groups: Artist Resource July 2020.pptx
• Access Art
• ‘Create Space’ – St Mary’s now has a dedicated art studio space providing opportunity for our pupils to immerse
themselves in an artists’ experience and to create art using high quality materials and resources.
• Art Folders – at St Mary’s we develop the principles of sketch books via the use of art folders, which provide staff and
pupils the freedom to experiment and explore with a range of materials and to collate this learning journey over time.
• Printmaking resources – at St Mary’s we also introduce all pupils to a broad experience of printmaking techniques
ranging from block, mono, silk screen, relief and lino printing.
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ART COVERAGE MAP
Autumn 1

Autumn 2

Spring 1
Big Art
Painting Flowers –
Colour wheels
(primary and
secondary colours,
colour mixing)
Artists: Georgia
O’Keefe; Monet

Rainforests
Collage & Silk
Screen Printing
Artists: Henri
Rousseau; Henri
Matisse

The Romans
Mosaic – design and
create
(rigid materials,
pattern, symmetry)
Artists: Romans House of the Faun

Year 3
Focus:
Colour

Year 4
Focus: Form
/ Pattern &
Texture
Year 5
Focus: Line

Year 6
Focus:
Perspective
&
Proportion.
Revision &
application
of Y3/4/5

Space Rockets
Oil Pastel Rocket
Scenes
Artists: Peter
Thorpe
Dragons
Revise and apply
line, pattern,
texture and colour
work from Y3-5 to
create own dragon
(pencil & paint)

Whales/Fish
Pencil sketching
and watercolour
and salts still life.
Artists: Susan
Schwake

Beowulf
Pen/ink drawings
Artists: Alberto
Giacometti
WW2 The Blitz
London, then and
now.
City Blitz scene –
perspective
(background, mid
and foreground)

Spring 2
Big Art
Painting Big
Cats individual
and collaborative
pieces (Shade
and Tone)
Artists: Jackie
Morris
(illustrator)
Varjak Paw
Clay (form
malleable
materials)
Artists: Antony
Gormley

Summer 1
African Art
Block printing
(Complementary
Colours)
Artists: Yinke
Shonibare

Summer 2

Kensuke’s
Kingdom
Lino Printing –
waves/island scenes
Artists: Hokusai
Me!
Self Portraits.
Artists: Amedeo
Modigliani (pastel);
Roy Lichtenstein
(paint); Julian Opie
(felt tip); Andy
Warhol (digital)

Artists: Gaudi
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ART AND DESIGN PROGRESSION
Knowledge
and Skills

Colour (paint)

•
•
•

Year 3/4

•

•

•
•
•

Year 5/6

Pattern/ Texture (collage
and print)

Name the primary
colours
Name secondary
names (purple, orange
and green)
Colour mixing – know
how to make secondary
colours.
Identify complementary
colours (red/green;
purple/yellow;
blue/orange)
Shade and tone – using
white and black and
other colours to lighten
and darken.

•

Revision of Yr. 3/ 4
Explore the use of
colour to express, mood
or emotion
Use of light and dark to
create 3D effects.

•
•

•
•
•
•

Identify patterns in
the environment.
Make patterns on a
range of surfaces
Understand
symmetry
Explore
environmental and
manmade patterns
Identify tessellations

Line & space (drawing)

•
•

•

•
•

•

Revision of Yr. 3/ 4
Create own abstract
patterns to reflect
own personal
experiences and
expression.
Create patterns for
purpose.

•
•

•

•

•

•

Experiment making marks
and lines using a range of
drawing implements.
Draw from close observation
and experiment with ways in
which surface detail can be
added to drawings
Draw for a sustained period
of time at an appropriate
level, showing focus and
attention to detail
Create initial sketches as a
preparation for painting
Work on a variety of scales
(collaboratively and
individually, scaling up and
scaling work down)
Interpret the texture of a
surface
Use different techniques for
different purposes i.e.,
shading, hatching within their
own work
produce increasingly
accurate drawings of people,
considering and applying
scale and proportion
develop an awareness of
composition e.g. foreground,
middle ground and
background
develop the concept of
simple perspective in their
work using a single focal
point and horizon
computer generated
drawings

Form (sculpture)

•

•

•
•

•

•
•

•
•

•

Shape, form, model
and construct
(malleable and rigid
materials)
Develop skills in using
clay , cutting, relief
details, layering and
fixing.
Experience surface
patterns / textures
use recycled, natural
and man-made
materials to create
sculptures
Discuss own work and
work of other sculptors
Shape, form, model and
construct (malleable
and rigid materials)
Develop skills in using
clay , cutting, relief
details, layering and
fixing.
Experience surface
patterns / textures
use recycled, natural
and man-made
materials to create
sculptures
Discuss own work and
work of other sculptors

Ongoing:
Observe, Review, Revisit –
sketch books
Artist study
Artists & designers in history:
• Y3: Georgia O’Keefe;
Monet; Jackie Morris;
Yinke Shonibare
• Y4: Henry Rousseau;
Henri Matisse; Antony
Gormely (Field for the
British Isles etc); The
Romans.
•

•

Create sketch books to
record their observations
and use them to review
and revisit ideas.
Begin to suggest
improvements to own
work.

Artists & designers in history:
• Y5: Peter Thorpe;
Hokusai (print); Alberto
Giacometti (pen & ink);
Susan Schwake
• Y6: Gaudi; Amedeo
Modigliani (pastel); Roy
Lichtenstein (paint); Julian
Opie (felt tip); Andy
Warhol (digital)
•

•

Develop artistic/visual
vocabulary when talking
about own work and that
of others.
Experiment with a wider
range of materials and
techniques in sketch
books.

27

COMPUTING
Children will understand how to use computing in a responsible manner and will enable them to stay safe. The curriculum
is broad and balanced and covers all three strands of computing: Computer Science, Digital Literacy (Inc. Online Safety)
and information technology. It is imaginative, stimulating, progressive and set in contexts meaningful to the children. Children
will apply using their knowledge, skills and understanding in realistic and challenging situations to communicate, input and
analyse data, to program products and to produce digital art and music (creative expression).
To achieve the aims of our Computing Curriculum, our staff and pupils make use of the following resources and
approaches:
• Lego We Do (programming)
• BBC Microbits (programming)
• ILearn (creative application)
• Office 365 (information communication technology, data handling)
• CREST Awards https://www.crestawards.org/
Our pupils have access to technology to facilitate and enrich learning across the curriculum. In addition, they have access
to our STEM Room which facilitates explicit teaching opportunities within the computing curriculum and STEM subjects
within an enrionment resources to enable high quality learning opportunities and outcomes.
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COMPUTING COVERAGE MAP
Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Online Safety
Privacy and Security
Inc. Hector’s World

Online Safety
Self-image and identity

Online Safety
Online relationships

Online Safety
Online reputation

Online Safety
Online Bullying

Computing
Touch Typing &
Word Processing
www.dancemat

Computing
Programming LEGO WE
DO

Computing
Music Creation (ilearn2)

Computing
Comic Creation (ilearn2)

Computing
Programming (ilearn2)

Online Safety
Managing Online
information
Health, Well-being and
lifestyle
Copyright and Ownership
Computing
Branching Databases geography/science food
groups (ilearn2)

Online Safety
Privacy and Security
Inc. Kim & Lee

Online Safety
Self-image and identity

Online Safety Online
relationships

Online Safety
Online reputation

Online Safety
Online Bullying

Computing
Touch Typing & Word
Processing
www.typing.com
Inc. mouse skills/creating
folders and saving
documents
Online Safety
Privacy and Security

Computing
Digital art
(Paint & Paint 3D –
Matisse)

Computing
Programming (ilearn2)

Computing
Stop Go Animation Studio
(of the water cycle –
science)

Computing
Data (ilearn2)

Online Safety

Online Safety Online
relationships

Online Safety
Self-image and identity

Online Safety
Online Bullying

Computing
Programming MICROBITS

Computing
Programming LEGO WE
DO

Computing
Music Creation (ilearn2)

Year 3

Year 4

Online reputation

Year 5

Year 6

Computing
Touch Typing
&
Excel
Inc. mouse skills/creating
folders and saving
documents
Online Safety
Privacy and Security

Computing
Touch Typing
&
Excel

Computing
Powerpoint

Online Safety
Managing Online
information
Health, Well-being and
lifestyle
Copyright and Ownership
Computing
MICROBITS – link with DT

Online Safety
Managing Online
information
Health, Well-being and
lifestyle
Copyright and Ownership
Computing
Stop Go Animation Studio

Inc. transition/animation
Online Safety
Self-image and identity

Online Safety
Online relationships & Online reputation

Online Safety
Online Bullying , Managing Online information
Health, Well-being and lifestyle, Copyright and Ownership

Computing
Stop Go Animation Studio
(superheroes)

Computing & DT
Cross Curricular MICROBITS

Computing
Digital Art (comparing software)
( Paint.net- https://www.getpaint.net/ Y6
MS Word- picture formatting Y3+, Image Editing Ilearn2)
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COMPUTING PROGRESSION
Privacy and Security
I can give reasons why I should
only share information with
people I choose to and can
trust.
I can explain that if I am not
sure or I feel pressured, I should
ask a trusted adult.
I understand and can give
reasons why passwords are
important.
I can describe simple strategies
for creating and keeping
passwords private.
I can describe how connected
devices can collect and share
my information with others

Year 3

Mouse control
I can draw lines and shapes
using some mouse control.
I can use mouse control to
erase lines.
I can draw different shapes and
pictures using a range of mouse
movements.
Documents and Saving
I can create a folder to save
items.
I can organise documents.

Self-image and identity
I can explain what is meant
by the term ‘identity’.
I can explain how I can
represent myself in different
ways online.
I can explain ways in which
and why I might change my
identity depending on what I
am doing online.
Touch Typing
I can understand the
placement of my hands for
typing.
I can use the correct
methods for typing.
I can attempt to use all areas
of the keyboard effectively
with both of my hands.

Online Relationships
I can describe ways people who
have similar likes and interests can
get together online.
I can explain some risks of
communicating online with others I
don’t know well.
I can explain how my and other
people’s feelings can be hurt by
what is said or written online.
I can explain why I should be
careful who I trust online and what
information I can trust them with.
I can explain why I can take back
my trust in someone or something
if I feel nervous, uncomfortable or
worried.
I can explain what it means to
‘know someone’ online and why
this might be different from
knowing someone in real life.
I can explain what is meant by
‘trusting someone online’.
I can explain why this is different
from ‘liking someone online’.
Word Processing
I can align text
I can use bullet points
I can change cases in typing

Online Bullying
I can explain what bullying is
and can describe how people
may bully others.
I can describe rules about how
to behave online and how I
follow them.
Music Creation I can:
Create ascending and
descending scales.
Add chords evenly across the
scales.
Add arepeggios and melodies.
Add a steady and even rhythm.
Use sampled sounds to create
an effective mix.
Build beats, melody (tones) and
effects.
Programming I can:
Design, write and debug
programs that accomplish
specific goals. (Including
outputs)
Use repetition in programs.
Work with various form of
inputs; keyboard, mouse and
touch screen. (Activity 3 and 4
below)
Write programs that simulate
physical systems

Online reputation
I can search for information about myself
online.
I can recognise I need to be careful find.
before I share anything about myself or
others online.
I know who I should ask if I am not sure if
I should put something online.
Managing Online Information
I can use key phrases in search engines.
I can explain what autocomplete is and
how to choose the best suggestion.
I can explain how the internet can be
used to sell and buy things.
I can explain the difference between a
‘belief’, an ‘opinion’ and a ‘fact’.
Health, well-being and lifestyle.
I can explain why spending too much
time using technology can sometimes
have a negative impact on me; I can give
some examples of activities where it is
easy to spend a lot of time engaged (e.g.
games, films, videos).
Copyright and Ownership
I can explain why copying someone
else’s work from the internet without
permission can cause problems.
I can give examples of what those
problems might be.

Comic Creation I can:
Add, resize and organise colour
or picture backgrounds
Add, resize, organise
characters/objects to different
panels.
Add narration using text and
direct speech using speech
bubbles.
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Year 4

Privacy and Security
I can explain what a strong
password is.
I can describe strategies for
keeping my personal
information private, depending
on context.
I can explain that others online
can pretend to be me or other
people, including my friends.
I can suggest reasons why they
might do this.
I can explain how internet use
can be monitored.

Self-image and identity
I can explain how my online
identity can be different to the
identity I present in ‘real life’.
Knowing this, I can describe
the right decisions about how
I interact with others and how
others perceive me.

Documents and Saving
I can create a folder to save
items.
I can organise documents

Data
I can:
Select cells and resize them,
fill with colour and add
borders. (Activity 1 and 2)
Find and present data as a
table and chart. (Activity 3)

Touch Typing
I can confidently type using all
three rows of a keyboard
I can confidently type using
common patterns
I can type a variety of tricky
words accurately
I can format keys, particularly
the shift key

Word Processing
I can use different font
formats
I can type effectively
I can use spell check

Online Relationships
I can describe strategies for safe
and fun experiences in a range of
online social environments.
I can give examples of how to be
respectful to others online.
Video Editing
I can:
Add clips then resizing and
ordering them.
Split clips (iMovie only)
Adjust the speed of clips. (iMovie
only)
Add titles to clips and change
themes.
Add voiceovers.
Add split screen, freeze frame
picture in picture and green screen
effects (iMovie only)
Add music, including from
Garageband if on iPad.
Add filter effects
Export your project
Programming
I can:
Use sequence, selection, and
repetition in programs.
Work with variables and various
forms of input and output.
Debug programs that accomplish
goals.
Work with variables and
conditions.

Online Bullying
I can identify some online
technologies where bullying
might take place.
I can describe ways people can
be bullied through a range of
media (e.g. image, video, text,
chat).
I can explain why I need to think
carefully about how content I
post might affect others, their
feelings and how it may affect
how others feel about them
(their reputation).
Animation
I can:
Create a stop-motion video by
duplicating slides (frames).
Create animation using
transition effects (motion paths,
pulse etc).
Animate individual elements of
objects.
Create animated GIF files by
animating pixels.

Online reputation
I can describe how others can find out
information about me by looking online.
I can explain ways that some of the
information about me online could have
been created, copied or shared by
others.
Managing Online Information
I can analyse information and
differentiate between ‘opinions’, ‘beliefs’
and ‘facts’. I understand what criteria
have to be met before something is a
‘fact’
I can describe how I can search for
information within a wide group of
technologies (e.g. social media, image
sites, video sites).
I can describe some of the methods used
to encourage people to buy things online
(e.g. advertising offers; in-app purchases,
pop-ups) and can recognise some of
these when they appear online.
I can explain that some people I ‘meet
online’ (e.g. through social media) may
be computer programmes pretending to
be real people.
I can explain why lots of people sharing
the same opinions or beliefs online does
not make those opinions or beliefs true.
Health, well-being and lifestyle
I can explain how using technology can
distract me from other things I might do
or should be doing.
I can identify times or situations when I
might need to limit the amount of time I
use technology.
I can suggest strategies to help me limit
this time.
Copyright and Ownership
When searching on the internet for
content to use, I can explain why I need
to consider who owns it and whether I
have the right to reuse it.
I can give some simple examples.
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Privacy and Security
I can create and use strong and
secure passwords.
I can explain how many free
apps or services may read and
share my private information
(e.g. friends, contacts, likes,
images, videos, voice,
messages, geolocation) with
others.
I can explain how and why
some apps may request or take
payment for additional content
(e.g. in-app purchases) and
explain why I should seek
permission from a trusted adult
before purchasing.
Documents and Saving
I can create a folder to save
items.
I can organise documents

Year 5

Microsoft Excel
I can enter data to a database
I can edit graphs on a database
I can understand the correlation
between cells and graphs
I can create my own database
and graph

Self-image and identity
I can explain how identity
online can be copied,
modified or altered.
I can demonstrate
responsible choices about
my online identity, depending
on context.
Presentation
I can insert images
I can insert audio
I can insert new slides and
vary formats
I can use a range of
transitions and effects.
Text-based programming
I can:
Change the variables of textbased commands.
Write text-based commands
accurately.
Write text-based commands
to program digital art.

Online Relationships
I can explain that there are some
people I communicate with online
who may want to do me or my
friends harm. I can recognise that
this is not my/our fault.
I can make positive contributions
and be part of online communities.
I can describe some of the
communities in which I am
involved and describe how I
collaborate with others positively.
Music Creation
I can:
Layer tracks using sounds and
effects.
Create effective instrument tracks.
Edit tracks and effectively adjust
volume and add effects.
Build a song using Live Loops.
Headphones are a good idea.
Programming
I can:
Program list variables that
chooses randomly.
Program inputs,
conditions and sensing for
interaction, data variables for
scoring
and a game timer.
Program Inputs, outputs, loops,
conditions, sensing and variables.

Online Bullying
I can recognise when someone
is upset, hurt or angry online.
I can describe how to get help
for someone that is being
bullied online and assess when
I need to do or say something or
tell someone.
I can explain how to block
abusive users. I can explain
how I would report online
bullying on the apps and
platforms that I use.
I can describe the helpline
services who can support me
and what I would say and do if I
needed their help (e.g.
Childline).
App Design
I can:
Use the tools in different
presentation software
(PowerPoint, Keynote, Google
Slides) to design an app about
your school with:
Slide size and background
colour
Text and Images on different
pages
Icons
Interactions using hyperlinks

Online Reputation
I can search for information about an
individual online and create a summary
report of the information I find.
I can describe ways that information
about people online can be used by
others to make judgments about an
individual.
Managing Online Information
I can use different search technologies.
I can evaluate digital content and can
explain how I make choices from search
results. I can explain key concepts
including: data, information, fact, opinion
belief, true, false, valid, reliable and
evidence. I understand the difference
between online misinformation
(inaccurate information distributed by
accident) and dis-information (inaccurate
information deliberately distributed and
intended to mislead).
I can explain what is meant by ‘being
sceptical’ and give examples of when and
why it is important to be ‘sceptical’.
I can explain what is meant by a ‘hoax’.
I can explain why I need to think carefully
before I forward anything online.
I can explain why some information I find
online may not be honest, accurate or
legal.
I can explain why information that is on a
large number of sites may still be
inaccurate or untrue.
I can assess how this might happen.
Health, well-being and lifestyle
I can describe ways technology can
affect healthy sleep and can describe
some of the issues.
I can describe some strategies, tips or
advice to promote healthy sleep with
regards to technology.
Copyright and Ownership
I can assess and justify when it is
acceptable to use the work of others.
I can give examples of content that is
permitted to be reused.
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Year 6

Privacy and Security
I use different passwords for a
range of online services.
I can describe effective
strategies for managing those
passwords (e.g. password
managers, acronyms, stories).
I know what to do if my
password is lost or stolen.
I can explain what app
permissions are and can give
some examples from the
technology or services I use.
I can describe simple ways to
increase privacy on apps and
services that provide privacy
settings.
I can describe ways in which
some online content targets
people to gain money or
information illegally; I can
describe strategies to help me
identify such content (e.g.
scams, phishing).
Documents and Saving
I can create a folder to save
items.
I can organise documents
Networks and Internet
I can understand the
difference between World
Wide Web and the Internet
I can describe how the internet
works

Self-image and identity
I can describe ways in which
media can shape ideas
about gender.
I can identify messages
about gender roles and
make judgements based on
them.
I can challenge and explain
why it is important to reject
inappropriate messages
about gender online.
I can describe issues online
that might make me, or
others feel sad, worried,
uncomfortable or frightened.
I know and can give
examples of how I might get
help, both on and offline.
I can explain why I should
keep asking until I get the
help I need.
Excel
I can insert data
I can use data to create
graphs
I can find the sum of data
I can apply my knowledge

Online Relationships
I can show I understand my
responsibilities for the well-being
of others in my online social
group.
I can explain how impulsive and
rash communications online
may cause problems (e.g.
flaming, content produced in live
streaming).
I can demonstrate how I would
support others (including those
who are having difficulties)
online.
I can demonstrate ways of
reporting problems online for
both myself and my friends.
Virtual Reality
I can:
Know what virtual reality is and
how it can be used to help
people.
Add, move and resize objects in
a virtual reality environment
Animate objects for realism.
Use code blocks to add
movement (with grouping) and
interactions (conditions).
Create multiple scenes of VR
environments
Programming (Python)
I can:
-Write basic python syntax
- Program movements using
Python Turtle
- Print text
- Use Python as a calculator
- Program loops to repeat text
- Program interactive inputs

Online Bullying
I can describe how to capture
bullying content as evidence (e.g.
screengrab, URL, profile) to share
with others who can help me.
I can identify a range of ways to
report concerns both in school
and at home about online bullying.
Computers: Past, Present and
future
I can:
Design and create digital content
to accomplish goals
Use search technologies
effectively and be discerning in
evaluating digital content
Understand how technology has
changed over time and represent
it as an interactive timeline.
Understand the impact
(positive/negative) technological
changes have on society.
Predict how technology will
change in the future.
Web Design
I can:
Use and combine a variety of
software (including internet
services) to design and create
content that accomplishes given
goals.
Add and format text within a
website.
Organise sections and pages.
Add and edit images.
Include other features such as
hyperlinks, buttons and files.
Evaluate other websites and
provide constructive feedback.
Make necessary changes to the
website based on feedback.

Online Reputation
I can explain how I am developing an
online reputation which will allow other
people to form an opinion of me.
I can describe some simple ways that help
build a positive online reputation.
Managing Online Reputation
I can use search technologies effectively.
I can explain how search engines work and
how results are selected and ranked.
I can demonstrate the strategies I would
apply to be discerning in evaluating digital
content.
I can describe how some online information
can be opinion and can offer examples.
I can explain how and why some people
may present ‘opinions’ as ‘facts’.
I can define the terms ‘influence’,
‘manipulation’ and ‘persuasion’ and explain
how I might encounter these online (e.g.
advertising and ‘ad targeting’).
I can demonstrate strategies to enable me
to analyse and evaluate the validity of
‘facts’ and I can explain why using these
strategies are important.
I can identify, flag and report inappropriate
content.
Health, well-being and lifestyle
I can describe common systems that
regulate age-related content (e.g. PEGI,
BBFC, parental warnings) and describe
their purpose.
I can assess and action different strategies
to limit the impact of technology on my
health (e.g breaks, posture, sleep, diet and
exercise).
I can explain the importance of selfregulating my use of technology; I can
demonstrate the strategies I use to do this.
Copyright and Ownership
I can demonstrate the use of search tools
to find and access online content which
can be reused by others. I can
demonstrate how to make references to
and acknowledge sources I have used
from the internet.
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DESIGN TECHNOLOGY
Our Design Technology curriculum aims to provide opportunities for children to use their creativity and imagination to design
and make products that solve real and relevant problems, within a variety of contexts and for varying audiences and
purposes. Children will have an understanding of how Design Technology differs from Art (function vs form), including the
skills and progression involved in the designing and making process. They will have opportunities to work on projects that
require the children to draw upon skills from across the curriculum including Maths, Science, Engineering, Computing and
Art.
To achieve the aims of our DT Curriculum, our staff and pupils make use of the following resources and approaches:
• Vocabulary (year group specific version saved on staff share)
http://www.thorpeprimary.co.uk/attachments/download.asp?file=540&type=pdf
• Overview of mechanisms: https://nustem.uk/wp/wp-content/uploads/2015/01/On-the-Move-5Mar15.pdf
• Squashed Tomato Challenge PowerPoint and resources & video sample (Y5)
https://practicalaction.org/schools/squashed-tomato-challenge/
• CREST: https://www.crestawards.org/
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DESIGN TECHNOLOGY COVERAGE MAP
Year 3

Year 4

Autumn 1

Autumn 2

Story Scenes – links
and levers, pneumatics
Can you bring
Krindlekrax to life to
add interest for the
audience?
Textiles –Tshirt PE
Bags
How can materials be
recycled to create soft
furnishings?

Packaging (inc.
reinforcing, outer
design, shape/nets)
Can you protect the
Emperor’s egg?

Year 5

Year 6

Spring 1

Summer 1

Summer 2
Rubber Band/ Balloon
Cars:
Which toy car design
is most effective?

Woodwork – Saxon
Houses (History)
Can you build a stable
model of a Saxon
House?

Nutrition: Are ‘healthy’
ready meals and
drinks really healthy?
Nutrition: Can you
design a balanced
pasta dish for a new
restaurant?

Spring 2

Textiles (RE) –
Can you design a reuseable Rangoli
Welcome Mat to
encourage the
goddess Lakshmi to
enter homes?

Burglar Alarm:
Can you design a
burglar alarm system
to protect the Crown
Jewels, giving an
auditory and visual
warning, and making
use of a variety of
switches?

Automata Animal
Moving Toys – cams
and woodwork.
Can you design an
animal toy to entertain
a small child?
Inspirational Inventions
Pulleys – Can you
design and make a
model to transport
tomatoes down a
mountainside in
Nepal?
Which inventors
changed the world
and how?
Make a move!
Recreate inventions
using gears – can you
explain how gears
work?

Lighthouses:
Can you design a
functional lighthouse,
including a
storm/flood warning
alarm system?
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DESIGN TECHNOLOGY PROGRESSION
Knowledge
and Skills

1 & 5) Evaluate
Investigate and analyse a range
of existing products
Evaluate their ideas and
products against their own
design criteria and consider the
views of others to improve their
work
All year groups
Understand how key events and
individuals in design and
technology have helped shape
the world
Y3 Planes, trains,
automobiles, Y6 Inventors

i.
ii.

Lower KS2
Year 3 /4

iii.

consider the views of
others
identify the strengths and
areas for development in
their ideas and products,
including intended users,
to improve their work
refer to their design
criteria as they design
and make and to evaluate
their completed products

2/3) Design
Use research and develop
design criteria to inform the
design of innovative, functional,
appealing products that are fit
for purpose, aimed at particular
individuals or groups
Generate, develop, model and
communicate their ideas through
discussion, annotated sketches,
cross-sectional and exploded
diagrams, prototypes, pattern
pieces and computer-aided
design
All year groups

i.
ii.

iii.

iv.
v.

describe the purpose of
their products
gather information about
the needs and wants of
particular individuals and
groups
develop their own design
criteria and use these to
inform their ideas
share and clarify ideas
through discussion
model their ideas using
annotated sketches,

2/3) Technical Knowledge
Apply their understanding of
how to strengthen, stiffen and
reinforce more complex
structures
Y3 Packaging, Y5 Saxon
Houses.
Understand and use mechanical
systems in their products [for
example, gears, pulleys, cams,
levers and linkages]
Y3 Story Scenes & Cars, Y4
Automata animal, Y5
Squashed Tomato challenge &
Inventors, Y6 Gears
Understand and use electrical
systems in their products [for
example, series circuits
incorporating switches, bulbs,
buzzers and motors]
Y4 Lighthouses, Y6 Burglar
alarms
Apply their understanding of
computing to program, monitor
and control their products.
All year groups

i.

ii.

iii.

iv.

that materials have both
functional properties and
aesthetic qualities
that materials can be
combined and mixed to
create more useful
characteristics
how simple electrical
circuits and components
can be used to create
functional products
how to program a
computer to control their
products

4) Make
Select from and use a wider
range of tools and equipment to
perform practical tasks [for
example, cutting, shaping,
joining and finishing], accurately
All year groups
Select from and use a wider
range of materials and
components, including
construction materials, textiles
Y4 Rag Rugs, Y5 Rangoli Mats
and ingredients, according to
their functional properties and
aesthetic qualities
All year groups

i.
ii.
iii.
iv.

v.

select materials, tools and
equipment suitable for the
task
order the main stages of
making
produce appropriate lists of
tools, equipment and
materials that they need
measure, mark out, cut and
shape materials and
components with some
accuracy
assemble, join and
combine materials and

Cooking and Nutrition
Understand and apply the
principles of a healthy and
varied diet
Prepare and cook a variety of
predominantly savoury dishes
using a range of cooking
techniques
Understand seasonality, and
know where and how a variety
of ingredients are grown, reared,
caught and processed.
Y6 Nutrition

ii.
iii.

that seasons may affect
the food available
that a healthy diet is
made up from a variety
and balance of different
food and drink, as
depicted in The eatwell
plate; that to be active
and healthy, food and
drink are needed to
provide energy for the
body
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Across KS2 pupils should
know:
• about inventors,
designers, engineers,
chefs and manufacturers
who have developed
ground-breaking products

prototypes and pattern
pieces.

v.
vi.

vii.

viii.

See above, extending to:
i.
critically evaluate the
quality of the design,
manufacture and fitness
for purpose of their
products as they design
and make
ii.
evaluate their ideas and
products against their
original design
specification.

Upper KS2
Years 5/6

Across KS2 pupils should know:
• about inventors, designers,
engineers, chefs and
manufacturers who have
developed
ground-breaking products

See above, extending to:
i.
carry out research, using
surveys, interviews,
questionnaires and webbased resources to
identify the needs, wants,
preferences of particular
individuals, groups and
industries
ii.
explain how particular
parts of their products
work, indicating the
design features of their
products that will appeal
to intended users
iii.
use annotated sketches,
cross-sectional drawings
and exploded diagrams,
computer-aided design to
develop and
communicate their ideas.

how to make strong, stiff
shell structures
how mechanical systems
such as levers and
linkages (Y3) or
pneumatic systems
create movement
how mechanical systems
such as cams (Y4) or
pulleys or gears create
movement
that a single fabric shape
can be used to make a
3D textiles product

See above, extending to:
i.
how to use learning from
science (forces, electricity,
light, properties of
materials) and maths
(measure, 4 operations,
geometry) to help design
and make products that
work.
ii. how mechanical systems
such as cams or pulleys
(Y5) or gears (Y6) create
movement
iii. how more complex
electrical circuits and
components can be used
to create functional
products
iv. how to program a computer
to monitor changes in the
environment and control
their products
v. how to reinforce and
strengthen a 3D framework
vi. that a 3D textiles product
can be made from a
combination of fabric
shapes
vii. that a recipe can be
adapted by adding or
substituting one or more
ingredients.

components with some
accuracy
vi.
vii.

See above, extending to:
i.
explain their choice of
materials, tools and
equipment in relation to
the skills and techniques
they will be using
ii.
explain their choice of
materials and
components according to
functional properties and
aesthetic qualities
iii.
formulate step-by-step
plans as a guide to
making
iv.
accurately measure,
mark out, cut and shape
materials and
components
v.
accurately assemble, join
and combine materials
and components
vi.
use techniques that
involve a number of steps
vii.
demonstrate
resourcefulness when
tackling practical
problems

i.

ii.

iii.

Science/DT Y6 that
different food and drink
contain different
substances – nutrients,
water and fibre – that are
needed for health
how to prepare and cook
savoury dishes safely
and hygienically
including, where
appropriate, the use of a
heat source
how to use a range of
techniques such as
peeling, chopping,
slicing, grating, mixing,
spreading, kneading and
baking
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GEOGRAPHY
At Ely St Marys Junior School we believe that Geography helps to provoke and provide answers to questions about the natural
and human aspects of the world. Children are encouraged to develop a sense of place through a greater understanding and
knowledge of the world, their place in it and our impact on it. They will learn about places globally, nationally and locally,
applying progressive geographical vocabulary and map skills in the process.
This builds on the achievements of the pupils in KS1, which aims:
For each child to explore and investigate the environment, and to appreciate the world around us by building a foundational
knowledge of geographical language and features. (Spring Meadow Infant & Nursery School)
To achieve the aims of our Geography Curriculum, our staff and pupils make use of the following resources and
approaches:
• Digi maps.
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GEOGRAPHY COVERAGE MAP
Autumn 1

Year 3

Year 4

Year 5

Year 6

Autumn 2
Why is the polar bear in
peril?
Identify the position and
significance of Equator,
Northern Hemisphere,
Southern Hemisphere, Arctic
and Antarctic Circles
North America (Alaska) vs UK

How are humans affecting the rainforests?
What is special about a rainforest?
Term 1.Understanding some of the physical and human
features of our environment – Deforestation – recycling,
global warming,
Term 2. Countries and climate zones
(Amazon rainforests & Brazil, Commonwealth Canopy)
How is our world divided
up and why?
Types of settlement
(village, town, city), latitude
and longitude & time zones

What is special about a
mountain environment?
Inc a study and
comparison of mountain
ranges in Europe.

Spring 1
Spring 2
Where are some of the biggest places on
Earth?
(Continents, oceans, countries of Europe,
globes, maps, atlases)

How are volcanoes
formed and why do
they erupt?

Where do rivers come from?

Why were certain parts
of the UK targeted in
the war?
United Kingdom –
counties and cities.

Summer 1

Summer 2
Where do we get electricity
from? (renewable energy, wind
farms, electric cars)
What is the journey of our food
to our plate?

Where does the
water go?
The water cycle

How does the Amazon
Forest differ to our
Forest School Area?

Why is our land disappearing?
(Coastal erosion)

How does life in
India compare to
life in the UK?
(cross curricular
RE)

How has land use in
our area changed over
time? (Fens)

How do you read a map?
Compass, grid references,
topography
Digi maps?

ORIENTEERING – Can you
devise an orienteering
challenge using your
geography knowledge and map
skills learnt at ESM?
EUROPE STUDY: What is life
like in France? (cross curricular
MFL)
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GEOGRAPHY PROGRESSION
Locational Knowledge
(Space)
•

Year 3

•

•

Year 4

•

•
•
Year 5

•

Year 6

Locate the world's continents,
oceans and countries, focusing on
Europe and North and South
America.
Identify the position and
significance of Equator, Northern
Hemisphere, Southern
Hemisphere, Arctic and Antarctic
Circle, with an understanding of
how their position affects
temperature.
Locate countries within South
America, including Brazil,
concentrating on their
environmental regions, key
physical and human
characteristics and major cities.
Identify the position and
significance of the Tropics of
Cancer and Capricorn (in addition
to the above)

Place Knowledge
(what it is like, what happens,
how & why it is changing)
•
Understand geographical
similarities and differences
through the study of human
and physical geography of
a region in a European
country and a region within
North or South America
Alaska (Inuit homes) vs UK

•

Understand geographical
similarities and differences
through the study of human
and physical geography of
a region in a European
country and a region within
North or South America

Human & Physical Knowledge
(Scale - view places from global to
local levels)
•
Describe and understand key
aspects of human geography
including: trade links, and the
distribution of natural resources
including energy, food, minerals
and water.
Fair Trade – follow the journey of
an item of food to their home.
Renewable energy – wind farms,
saving energy.
•
•
•
•

physical geography, including:
climate zones, biomes and
vegetation belts (Rainforests)
, volcanoes and earthquakes
(Rome/Pompeii)
and the water cycle

Geographical skills &
Map work
•

•
•
•

Amazon Rainforest vs Forest
School UK

Locate countries and capital cities
within the world, focusing
particularly on Europe.
AUTUMN 1: Identify the position
and significance of latitude,
longitude, the Prime/Greenwich
Meridian and time zones
(including day and night) (in
addition to revising Y3/4
objectives).

•

Name and locate counties and
cities of the United Kingdom,
geographical regions and their
identifying human and physical
characteristics, including land-use
patterns; and understand how
some of these aspects have
changed over time (UK then -Blitz
and now)

•

AUTUMN 2: Understand
geographical similarities
and differences through the
study of human and
physical geography of a
region in a European
country and a region within
North or South America
Local study: The Fens (UK)
India

Understand geographical
•
similarities and differences
through the study of human
and physical geography of
a region in a European
country and a region within
North or South America
Mont Blanc (French/Italian
•
border, highest peak in
•
Europe), compare with other
mountain ranges.

•

•
•

human geography, including types
of settlement (village/town/city)
(settlements then and now –
Saxons vs modern Britain)
AUTUMN 2: physical geography,
including:
rivers

•
•

use maps, atlases,
globes and
digital/computer
mapping to locate
continents and
countries and
describe features
studied
use the four points
of a compass,

Related trips
Residentials: Hilltop, Bushcraft,
London
•
use fieldwork to observe,
measure, record and present
the human and physical
features in the local area
using a range of methods,
including sketch maps, plans
and graphs, and digital
technologies.
•
WILDSPACE/ FENLAND
FEAST

use the eight
points of a
compass,
four figure grid
references,
symbols and key
(including the use
of Ordnance
Survey maps)

•

SUMMER 2: four
and six-figure
grid references
topographical
features

•

•

•
•
human geography, including land
use, economic activity including
trade links, and the distribution of
natural resources including energy,
food, minerals and water (WW2
then and now, effects of Blitz –
rationing)
physical geography, including:
mountains, and revise volcanoes
and earthquakes, and the water
cycle

•

•

use fieldwork to observe,
measure, record and present
the human and physical
features in the local area
using a range of methods,
including sketch maps, plans
and graphs, and digital
technologies.
WICKEN FENN/ AMEY
CESPAR/ NORTH
NORFOLK COAST
use fieldwork to observe,
measure, record and present
the human and physical
features in the local area
using a range of methods,
including sketch maps, plans
and graphs, and digital
technologies.
ELY RIVER TRIP
WEST STOW –
SETTLEMENT
use fieldwork to observe,
measure, record and present
the human and physical
features in the local area
using a range of methods,
including sketch maps, plans
and graphs, and digital
technologies.
ORIENTEERING
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HISTORY
At Ely St Mary’s, we encourage our children to develop as historians, practising a range of skills to develop their critical
thinking. Our skills work focuses on enabling children to become historians through a process of enquiring about the past,
using evidence to draw comparisons and inferences, and understanding through timelines the context of events. We also
use trips and experience days to bring history to life, helping the children to broaden their knowledge of how people in Britain
and across the world lived.
We endeavour to foster an appreciation of the significance of the different periods we cover from the National Curriculum,
teaching each period chronologically through the school, giving pupils the opportunity to understand the legacy left behind
by each of the significant historical periods.
To achieve the aims of our History Curriculum, our staff and pupils make use of the following:
St Mary’s planning of history is supported by Stage History Online https://www.keystagehistory.co.uk/
Autumn

Year 3

Spring

Summer

Autumn 1 (Autumn 2 Geography):

Spring 2 (Spring 1 Geography):

Summer 1 (Summer 2 Geography):

Change in Britain from the Stone Age to Iron
Age
KQ: How did life change in Britain from the
Stone age to the Iron age?
•
consider different forms of evidence;
•
build a broad chronology;
•
compare technology, family, homes,
religions and social groupings with iron age.
Historical enquiry

Establishing chronology and significance:
Kings and Queens of England
KQ: Who do you think was the most important King or Queen of
England and why?
•
Significance; story of Britain e.g. King John, Henry VIII, Elizabeth I
Queen Anne, Victoria - establishing a wider chronology

Achievements of the Earliest Civilisations:
Ancient Egypt
KQ: What is the point of a pyramid?
•
Cause and effect - who built the pyramids
and why?
•
Gods and Mummies.

TRIP: Ely Museum Stone Age workshop
WIDER READING TEXTS:
•
The Great Cave –Stone Age Tales, Terry
Deary
Stone Age boy, Satoshi Kitamura

TRIP: Fitzwilliam museum visit to Egyptian
galleries
WIDER READING TEXTS:
•
The plot on the pyramid, Terry Deary
•
Look inside Mummies and pyramids, Rob
Lloyd Jones
Awful Egyptians, Terry Deary
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Year 4

Autumn 2 (Autumn 1 Geography):

Spring 1 (Spring 2 Geography):

Non-European Society contrasting with UK:
The Mayans
KQ: Would you like to have lived as an
Ancient Mayan?
•
Study of Mayan artefacts to reconstruct
Mayan life.
•
Research into Mayan gods and religion.

Roman Empire’s impact on Britain
Romans in Britain
KQ: How did the Romans change the landscape of Britain?
•
A study of the Roman army in Britain - their daily life.
•
Assessing significance of Julius Caesar/Claudius
•
Using evidence to assess and reconstruct Roman life in Britain
WIDER READING TEXTS:
•
The Oxford book of Roman Myths, Geraldine McCaughrean
•
The Fatal fire, Terry Deary
•
Escape from Pompeii, Christina Balit

WIDER READING TEXTS (TBC):
•
The Great Kapok Tree,
•
The Corn grows ripe
•
Avoid being a Mayan Soothsayer
•
The History Detective investigates Mayan
Civilisation

Year 5

Autumn 2 (Autumn 1 Geography):

Year 6

The Viking and Anglo-Saxon struggle for the
Kingdom of England
KQ: Did the Viking invasions have a lasting
impact on British history?
•
ask questions about cause of Viking bodies
in Weymouth grave.
•
Use and evaluate different sources of
evidence for Weymouth grave: material /
written.
•
Carry out an investigation ending in written
reconstruction of their interpretation
WIDER READING TEXTS:
•
Viking Boy, Tony Bradman
•
The 1000-year-old boy, Ross Welford
•
Norse Myths, Kevin Crossley-Holland

Spring 1:

Spring 2

Summer 1 (Summer 2 Geography)

Britain’s Settlement by the Anglo
Saxons:
Early Saxons
KQ: Was life for children harder in
Anglo-Saxon times than it is now?
•
Evaluating evidence from West
Stow trip
•
Study of artefacts to reconstruct
Early Saxon life in GB
TRIP: West Stow Visit

Post 1066 History / Local
Study:
Cromwell – Hero or Villain?
KQ: Do you think there should
be a statue in Ely celebrating
the life of Cromwell?
•
Assessing the evidence
surrounding Oliver Cromwell
and using this to build a
picture of his significance as
a local and National historical
figure.
TRIP: Ely Cromwell Museum

Post 1066 History / Local Study:
The Littleport Riots
KQ: What do the Littleport riots teach us
about daily life in Ely 200 years ago?
•
Assessing the evidence surrounding the
riots and using this to build a picture of its
significance as a local event.
•
Understanding how life was different for
local people in the past Change and
development
TRIP: Ely Museum and courthouse

WIDER READING TEXTS:
•
Anglo-Saxon Boy, Tony Bradman
•
Smashing Saxons, Terry Deary
Spring 1
WWII – causes and conflicts:
KQ: What is the legacy of WWII to Britain?
•
Examining causes and conflicts of WWII.
•
Looking at the rise of Hitler and circumstances leading to outbreak.
•
Drawing parallels with modern day.
•
Using evidence to explain how Allies won Battle of Britain.
•
Understanding the significance of B of B, Stalingrad and Pearl Harbour
as turning points in the war.
WIDER READING TEXTS:
•
D-Day, Michael Noble
The Diary of Anne Frank
Spring 2 WWII – life on the home front:
•
Constructing the past - life on the home front / holocaust (linking to
present day
•
Researching evidence to understand the Blitz and its significance.
WIDER READING TEXTS:
•
Letters from the Lighthouse, Emma Carroll

Summer 2 (Summer 1 Geography):
Classical Civilisations:
Greeks – significance and legacy
KQ: What have the Greeks ever done for us?
•
Post SATs transition project: more
independently focused project work based
on enquiry.
•
Research into:
o Greek Gods and mythology
o Greek Warfare
o Greek achievements in drama, medicine,
geography
•
Understanding significance of contribution
of Ancient Greece to the world and its
legacy
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HISTORY PROGRESSION
1.

Constructing the
past

•

Develop
chronologically
secure
knowledge and
understanding of
British, local and
world history.
Y3 The child can
identify details from
several themes,
societies, events and
significant people
covered in local,
national and global
history. E.g. Identify
some of the
achievements made by
Ancient Egyptians.

Year
3/4

Y4 The child can
identify details from
local, national and
global history to
demonstrate some
overall awareness of
themes, societies,
events and people.
E.g. Recall a number
of details about the
Mayans and their
achievements.

2.

Sequencing the
past

•

Develop
chronologically
secure
knowledge and
understanding of
British, local and
world history.
Y3 The child can
sequence some
events, objects,
themes, periods and
people from topics
covered, by providing a
few dates and/or
period labels and
terms. E.g. Group a
few events, structures
and artefacts
belonging to the
Bronze and Iron Ages.
Y4 The child can
sequence a number of
the most significant
events, objects,
themes, societies,
periods and people in
Lower Key Stage 2
topics using some
dates, period labels
and terms. E.g.
Sequence many of the
main features / events
of the Romans in
Britain

Change and
development

4.

Address and
devise
historically valid
questions about
change,
similarity and
difference.
Y3 The child can
describe some
similarities, differences
and changes occurring
within Lower Key
Stage 2 topics. E.g.
Describe some
similarities and
differences between
the Earlier and New
Stone Ages.

•

3.
•

Y4 The child can make
valid statements about
the main similarities,
differences and
changes occurring
within topics. E.g.
Categorise changes
through the Roman
occupation of Britain

Cause and
effect

5.

Address and
devise
historically
valid
questions
about cause.
Y3 The child can
describe some
relevant causes for,
and effects on,
some of the key
events and
developments
covered. E.g.
Describe some
reasons why
conditions for
children changed
over time.

•

Y4 The child can
comment on the
importance of
causes and effects
for some of the key
events and
developments
within topics. E.g.
Explain some
reasons why the
Romans left a
lasting effect on
Britain

Significance and
interpretations

Address and devise
historically valid
questions about
significance.
•
Understand how our
knowledge of the
past is constructed
from a range of
sources.
Y3 The child can select
what is most significant in
a historical account. E.g.
Describe in some detail
some of the most
significant features of
Ancient Egypt
Y3 The child can provide a
reason why two accounts
of the same event might
differ. E.g. Recognise and
provide a reason why
different people might
have different views about
the Egyptians
Y4 The child can explain
why some aspects of
historical accounts,
themes or periods are
significant. E.g. Explain
why Roman achievements
were significant.
The child can comment on
a range of possible
reasons for differences in
a number of accounts.
E.g. Explain how and why
there were different
viewpoints about the
Roman invasion of Britain
(points of view:
Britons/Romans)

Planning and
carrying out a
historical enquiry
•
Understand how our
knowledge of the
past is constructed
from a range of
sources.
•
Construct informed
responses that
involve thoughtful
selection and
organisation and
develop appropriate
use of historical
terms
Y3 The child can ask valid
questions for enquiries
and answer using a
number of sources. E.g.
Produce a plan for
investigating Iron Age life
and use a few different
sources to produce a
report.
6.

Y4 The child can
comment on a range of
possible reasons for
differences in a number of
accounts. E.g. Explain
how and why there were
different viewpoints about
Boudica.
The child can devise
independently a range of
historically valid questions
for a series of different
types of enquiry and
answer them with
substantiated responses.
E.g. Plan questions for a
report about the features
of Mayan civilisation and
use evidence to answer
questions

7.

Using sources
as evidence

•

Understand
how our
knowledge of
the past is
constructed
from a range
of sources.
Y3 The child can
understand how
sources can be
used to answer a
range of historical
questions. E.g.
Describe how
particular sources
help provide
evidence about the
Egyptians

Y4 The child can
recognise possible
uses of a range of
sources for
answering historical
enquiries. E.g. Use
a range of different
sources to
reconstruct aspects
of Roman life in
Britain
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•

Year
5/6

Establish clear
narratives within
and across the
periods they
study.
Note
connections,
contrasts and
trends over time.

Y5 The child can
understand some
features associated
with themes, societies,
people and events.
E.g. Understand
aspects of life in Early
Saxon times.
Y6 The child can
provide overviews of
the most significant
features of different
themes, individuals,
societies and events
covered. E.g. Give a
summary of the main
features of Ancient
Greek society and
culture
The legacy of the
Viking invasions
and settlement

•

Develop
chronologically
secure
knowledge and
understanding of
British, local and
world history
Y5 The child can
sequence with
some
independence
many of the
significant events,
societies and
people within
topics covered
using appropriate
dates, period
labels and terms.
E.g. Place many
of the important
people and events
from the Littleport
riots on an
annotated
timeline.
Y6 The child can
sequence with
independence the
key events,
objects, themes,
societies and
people in Upper
Key Stage 2 topics
covered using
dates, period
labels and terms.
E.g. Select from a
range of material
and sequence
using appropriate
labels and dates
(such as
'Classical') many
of the main
Ancient Greek
developments,
people and
events.

•

Address and
devise
historically valid
questions about
change,
similarity and
difference.
Note
connections,
contrasts and
trends over time.

Y5 The child can
provide valid reasons
why some changes
and developments
were important within
particular Upper Key
Stage 2 topics. E.g.
Decide why Oliver
Cromwell is of
particular importance
to British History
Y6 The child can
compare similarities,
differences and
changes within and
across some topics,
E.g. in terms of
importance, progress
or the type and nature
of the change. E.g.
Reacting to ‘Invasion’ –
comparing Viking raids
to Battle of Britain and
the Blitz. Also
recognising motives
behind Greek and
Viking warfare
(struggle for lands and
resources)

•

Address and
devise
historically
valid
questions
about cause.

Y5 The child can
place several valid
causes and effects
in an order of
importance relating
to events and
developments. E.g.
List several causes
and place them in
an order of
importance as to
why the Saxons
came to Britain.
Y6 The child can
explain the role and
significance of
different causes
and effects of a
range of events and
developments. E.g.
Explain how and
why World War II
began. Explain how
Hitler was able to
rise to power.
Explain why battle
of Stalingrad /
Battle of Britain /
Pearl Harbour were
significant turning
points in the war.

•

•

Address and devise
historically valid
questions about
significance.
Understand how our
knowledge of the
past is constructed
from a range of
sources.

Y5 The child can describe
the significant issues in
many of the topics
covered. E.g. Describe
and assess the
achievements of Oliver
Cromwell
Y5 The child can identify
different interpretations for
events, developments and
people covered in a range
of Upper Key Stage 2
topics. E.g. Recognise
several different
representations and
interpretations about
Saxon life.
Y6 The child can explain
reasons why particular
aspects of a historical
event, development,
society or person were of
particular significance.
E.g. Critically evaluate the
significance of the
achievements and legacy
of the Ancient Greeks.

•

Construct informed
responses that
involve thoughtful
selection and
organisation.
Develop appropriate
use of historical
terms.

Y5 The child can reach a
valid conclusion based on
devising and answering
questions relating to a
historical enquiry. E.g.
Investigate the quality of
the lives of different
Anglo-Saxons from
several sources and reach
a conclusion at the end of
an enquiry.
Y6 The child can reach a
valid and substantiated
conclusion to an
independently planned
and investigated enquiry
with suggestions for
development or
improvement. E.g. Pose
independently a series of
questions to investigate
the struggle between
Anglo-Saxons and
Vikings, select appropriate
evidence and use this to
produce a valid
conclusion.

•

Understand
how our
knowledge of
the past is
constructed
from a range
of sources.

Y5 The child can
accept and reject
sources based on
valid criteria when
carrying out
particular enquiries.
E.g. Ask questions
about the
usefulness and
reliability of sources
relating to the
Littleport riots
Y6 The child can
comment with
confidence on the
value of a range of
different types of
source for
enquiries, including
extended enquiries.
E.g. Select
evidence that
supports their
judgements of how
the war affected the
lives of children
Or Show how the
Ancient Greeks
have left a lasting
legacy

Y6 The child can explain
how and why it is possible
to have different
interpretations of the same
event or person. E.g.
Explain how and why it is
possible to have different
interpretations about the
‘Blitz Spirit’
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Y6+

The child can show a
detailed awareness of
the themes, events,
societies and people
covered across the
Upper Key Stage 2
topics, E.g. explain
different dimensions
and characteristics.
E.g. Show evidence of
understanding the
variety of social,
economic, cultural and
political aspects of the
Mayan civilisation.

The child can explain
independently the
sequence of key
events, objects,
themes, societies and
people in topics
covered using dates,
period labels and
terms accurately. E.g.
Explain variations in
Greek life in different
places and over time
using a range of dates
and period labels.

The child can compare
independently how
typical similarities,
differences and
changes were. E.g.
Identify and explain
whether some
developments in
communication were
exceptional
developments or
commonplace
everywhere at the
time.

The child can
comment
independently on the
different types of
causes and effects for
most of the events
covered, including
longer- and shorterterm aspects. E.g.
Recognise and explain
different causes and
effects for the length of
Viking settlements in
Britain, such as
technological,
economic, social and
cultural.

The child can compare
the significance of
events, development
and people across
topics and time
periods. E.g. Explain
which period of
Ancient Greek history
was the most
important, giving
reasons for their
choice.
The child can
understand and
explain the nature and
reasons for different
interpretations in a
range of topics. E.g.
Recognise and explain
how and why there
could be different
interpretations about
Athenian society.

The child can plan and
produce quality
responses to a wide
range of historical
enquiries requiring the
use of some complex
sources and different
forms of
communication with
detailed ideas on ways
to develop or improve
responses. E.g. Plan
independently an
investigation into the
successes and failures
of the Anglo-Saxons
and produce an
extended response
based on different
sources of evidence
and forms of
communication such
as writing, data,
timelines,
reconstructions.

The child can evaluate
independently a range
of sources for
historical enquiries
considering factors
such as purpose,
audience, accuracy,
reliability and how the
source was compiled.
E.g. Recognise and
comment on the
context of sources for
an enquiry about life in
the local area in the
Second World War,
E.g. why the source
was produced, the
reliability of the author.
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MODERN FOREIGN LANGUAGES - FRENCH
At Ely St Mary’s we believe that teaching French allows the children to develop communication skills for a wider community.
Children are encouraged to develop a broad vocabulary and use this within both spoken and written communications. They
are encouraged to find out about the people who speak French and ask questions about the culture of these communities'
considering the similarities and differences to their own. Through our MFL curriculum, we aim to encourage our children to
develop a lasting enthusiasm for learning languages and ultimately pursue their foundation of knowledge into KS3 and
beyond.
To achieve the aims of our MFL Curriculum, our staff and pupils make use of the following resources and
approaches:
St Mary’s teaching of French is supported by the Primary Languages Network, which ensures all pupils receive consistent
and quality language lessons. This supporting resource places an experienced primary languages teacher and native
speaker in every classroom, delivering weekly, high-quality video resources for every lesson throughout KS2.
https://primarylanguages.network/

MFL COVERAGE MAP
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MFL PROGRESSION
National Curriculum
Objectives

YEAR 3

Listen attentively to
spoken language and
show understanding by
joining in and
responding

listen and respond to rhymes/songs/stories

Explore the patterns and
sounds of language
through songs, rhymes
and link spelling of
sound and meaning of
words

recognise and respond to sound
patterns/words
identify specific sounds/phonemes/words

YEAR 4

YEAR 6

Listen attentively and understand more
complex phrases and sentences
Listen for specific words and phrases

Listen attentively and understand more complex
phrases and sentences
Listen for specific words and phrases

listen for sounds, rhyme and rhythm

Understand the main points and simple
opinions in a spoken story, song or
passage
imitate pronunciation

Understand the main points and simple
opinions in a spoken story, song or
passage
imitate pronunciation

identify specific sounds/phonemes/words

identify specific sounds/phonemes/words

identify specific sounds/phonemes/words

focus on correct pronunciation

focus on correct pronunciation and
intonation

focus on correct pronunciation

Engage in
conversations; ask and
answer questions;
express opinions and
respond to those of
others; seek clarification
and help

perform simple communicative tasks using
single words/phrases/short sentences

prepare and practise a simple
conversation reusing familiar vocabulary
and structures (in new contexts)
ask and answer questions on several
topics

use spoken language confidently to initiate
and sustain simple dialogues and
conversations
ask and answer questions on several
topics

Recite a short piece of narrative either
from memory or by reading aloud from a
text
use spoken language confidently to initiate
and sustain simple dialogues and
conversations
ask and answer questions on several
topics

ask and answer a question (on more than
one topic)

devise and perform simple roleplays)

understand and express opinions

understand and express opinions

Speak in sentences,
using familiar
vocabulary, phrases and
basic language
structures

perform simple communicative tasks using
single words/phrases and sentences

ask and answer questions on several
topics

devise and perform simple roleplays
use spoken language confidently to initiate
and sustain simple dialogues and
conversations
ask and answer questions on several
topics

devise and perform simple roleplays
use spoken language confidently to initiate
and sustain simple dialogues and
conversations
ask and answer questions on several
topics

understand and express opinions

Retell using familiar language a sequence
of events from a spoken passage
containing complex structures
Use time and/or sequencing structures in
spoken sentences
understand and express opinions
identify specific sounds, phonemes, words.
Imitate pronunciation
recite a short piece of narrative text by
reading aloud
focus on correct pronunciation

listen attentively +understand
instructions/praise
listen for specific words and phrases

ask and answer a question

listen attentively and understand more
complex phrases and sentences
Identify specific sounds, phonemes and
words
listen for specific words and phrases

YEAR 5

prepare and practise a simple
conversation reusing familiar vocabulary
and structures (in new contexts)
perform simple communicative tasks using
single words, phrases and short sentences

Develop accurate
pronunciation and
intonation, so that
others understand ….

recognise and respond to sound patterns
and words
identify specific sounds, phonemes, words.
Imitate pronunciation
perform simple communicative tasks using
single words/phrases and sentences
focus on correct pronunciation

Imitate pronunciation

Present ideas and
information orally to a
range of audiences

perform simple communicative tasks using
single words/phrases and sentences
memorise and present a short spoken text

perform simple communicative tasks using
single words/phrases and sentences
memorise and present a short spoken text
prepare and practise a simple
conversation reusing familiar vocabulary
and structures (in new contexts)

identify specific sounds, phonemes, words.
Imitate pronunciation
perform simple communicative tasks using
single words/phrases and sentences
develop accuracy in pronunciation

recognise and respond to sound patterns
and words
identify specific sounds, phonemes, words.
Imitate pronunciation
recite a short piece of narrative text by
reading aloud
focus on correct pronunciation
prepare a short presentation on a familiar
topic
memorise and present a short spoken text
understand and express opinions

prepare a short presentation on a familiar
topic
memorise and present a short spoken text
understand and express opinions
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memorise and present a short spoken text

Read carefully and show
understanding of words,
phrases and simple
writing

Appreciate stories,
songs, poems and
rhymes in the language

Broaden their
vocabulary and develop
their ability to
understand new words
that are introduced into
familiar written material,
including through the
use of a dictionary

Write phrases from
memory and adapt these
to create new sentences
to express ideas clearly

Describe people, places,
things and actions orally
and in writing

Understand basic
grammar

recognise some familiar words in written
form

read a range of familiar written phrases

recognise and respond to sound patterns
and words
identify specific sounds phoneme and
words. Imitate pronunciation
read and understand a range of familiar
phrases
listen and respond to rhymes/songs/stories
recognise some familiar words in written
form

apply phonic and whole word knowledge
of the new language in order to locate
words in a reference source
attempt to recite a short piece of narrative
by reading aloud from the text
read and understand a range of familiar
phrases
listen and respond to rhymes/songs/stories
attempt to recite a short piece of narrative
by reading aloud from the text

read and understand a range of familiar
phrases
recognise and respond to sound patterns
and words

read and understand a range of familiar
phrases
identify specific sounds phoneme and
words. Imitate pronunciation

identify specific sounds phoneme and
words. Imitate pronunciation

read and understand a range of familiar
phrases
apply phonic and whole word knowledge
of the new language in order to locate
words in a reference source

read and understand the main points and
some detail from a short written passage
(mainly familiar words)
identify specific sounds phoneme and
words. Imitate pronunciation

using familiar language and some
unfamiliar language re-tell or present a
story to an audience
read and understand the main points and
some detail from a short written passage
(mainly familiar words)
identify specific sounds, phoneme and
words. Imitate pronunciation

read and understand a range of familiar
phrases

read and understand a range of familiar
phrases

listen and respond to rhymes/songs/stories
read and understand the main points and
some detail from a short written passage
(mainly familiar words)

listen and respond to rhymes/songs/stories
read and understand the main points and
some detail from a short written passage
(mainly familiar words)

recognise and respond to sound patterns
and words

read and understand the main points and
some detail from a short written passage
(mainly familiar words)
read and understand a range of familiar
and unfamiliar phrases

read and understand the main points and
some detail from a short written passage
(mainly familiar words)

read and understand a range of familiar
phrases

read and understand a range of familiar and
unfamiliar phrases

apply phonic and whole word knowledge
of the new language in order to locate
words in a reference source
experiment with the writing of simple
words

apply phonic and whole word knowledge
of the new language in order to locate
words in a reference source
write words, phrases and sentence (using
a reference)

experiment with the writing of simple
sentences
write words and phrases using a reference
perform simple communicative tasks using
single words/phrases and sentences

prepare and practise a simple
conversation reusing familiar vocabulary
and structures (in new contexts)
write simple words and phrases using a
model and some words from memory
write words and short sentences using a
reference
write word, phrases and short sentences
using a ref

recognise some familiar words in written
form
experiment with the writing of simple
words
experiment with the writing of simple
sentences
Use question forms

write simple words and phrases using a
model and some words from memory

Begin to explore nouns

begin to explore agreement of adjectives

nouns/ gender and in singular and plural

experiment with the writing of words and
phrases from memory

construct a short text e,g create a ppt/
presentation or short passage to give a
description
attempt to memorise and present a written
text as a spoken text

Use verbs in 3rd person singular to
describe someone else
explore the verb to be in the present tense

apply phonic and whole word knowledge
of the new language in order to locate
words in a reference source

write words, phrases and sentence (using
a reference)
Use time and sequencing structures in
written sentences
experiment with the writing of words and
phrases from memory
construct a short text e,g create a ppt/
presentation or short passage to give a
description
Use time and sequencing structures in
spoken sentences

Revisit (extend) and explore use of
conjunctions
Understand and use time phrases to give
“o’clock” times
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Identify and understand commands

understand and use the question form
“have you ..?” and give a positive/ negative
response “I have/ haven’t”
construct simple sentences using nouns,
verb (to be) and an adjective

explore and practise a regular present
tense verb:“to wear”

explore and practise a regular present
tense verb: “to play”

explore and practise the present tense
verb “to have“

Explore and practise the accurate use of
nouns, adjectives, conjunctions and verbs
in present tense sentences

practise accurate use of adjectives in
agreement with nouns

MUSIC
At Ely St Mary’s, our aim is to deliver a musical curriculum which develops learning and results in the acquisition of knowledge and improved
well-being. Across Key Stage 2, the Music curriculum aims to offer a variety of musical opportunities to all; to develop children’s enjoyment and
appreciation of music, which in turn will inspire our pupils to pursue music post KS2 and into adult life.
By the end of the key stage:
•
children will have developed some musical competency
•
learnt skills and have an understanding of the basics of theory
•
know how to control instruments, including the voice
•
be able to compose simple pieces rhythmically and melodically, using traditional notation
•
perform in collaboration with others.
Our hope is that through our curriculum and extra-curricular opportunities, many pupils will leave Ely St Mary’s as confident musicians or showing
the potential to be so.
To achieve the aims of our Music Curriculum, our staff and pupils make use of the following resources and approaches:
Charanga
“Charanga enables children to understand musical concepts through a repetition-based approach to learning. Learning about the same musical
concept through different musical activities enables a more secure, deeper learning and mastery of musical skills. Musical teaching and learning
is not neat or linear. The strands of musical learning, presented within the lesson plans and the on-screen resources, are part of the learning
spiral. Over time, children can both develop new musical skills and concepts, and re-visit established musical skills and concepts. Repeating a
musical skill doesn’t necessarily mean their progress is slowing down or their development is moving backwards! It's just shifting within the spiral.
Mastery means both a deeper understanding of musical skills and concepts and learning something new.”
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MUSIC COVERAGE MAP
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MUSIC PROGRESSION
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PHYSICAL EDUCATION (PE)
Ely St Mary’s Junior School recognises the value of Physical Education (P.E). We fully adhere to the aims of the national curriculum for physical education to
ensure that all children:
o Develop competence to excel in a broad range of physical activities
o Are physically active for sustained periods of time
o Engage in competitive sports and activities
o Lead healthy, active lives
To achieve the aims of our PE Curriculum, our staff and pupils make use of the following resources and approaches:
P.E. is taught at Ely St Mary’s Junior School as an area of learning in its own right as well as integrated where possible with other curriculum areas. It is taught
at a minimum of two PE sessions per week, one indoor and one outdoor, with the addition of swimming in Year 5. Across their time at St Mary’s, our children
will experience lessons delivered by the class teacher as well as professional sports coaches.
We teach lessons so that children:
o Have fun and experience success in sport
o Have the opportunity to participate in P.E at their own level of development
o Secure and build on a range of skills
o Develop good sporting attitudes
o Understand basic rules
o Experience positive competition
o Learn in a safe environment
o Have a foundation for lifelong physical activity, leaving primary school as physically active.
P.E is taught as a basis for lifelong learning, where the children have access to a wide range of activities in the belief that if taught well and the children are
allowed to succeed, then they will continue to have a physically active life. A high-quality physical education curriculum inspires all children to succeed and
excel in competitive sport and other physically demanding activities. At Ely St Mary’s, we provide opportunities for children to become physically confident in
a way which supports their health and fitness. Opportunities to compete in sport and other activities build character and help to embed values such as fairness
and respect.
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PE COVERAGE MAP
Please note, in response to the global pandemic and related safety guidance and measures in place, our school overview of PE coverage for 2020/21 will be as follows. This
has been arranged on the basis of the following rationale, which will be reviewed again for 2021/22 to take into account an evolving situation.
•
•
•
•
•
•
•
•

Organised on the basis of whole termly themes e.g. invasion games, striking and fielding.
Sport choices have been organised on the basis that each sport will be visited twice in KS2, once in Lower School and once in Upper School.
2 sport choices have been selected for every year group to complete so that pupils develop in-depth, specialist knowledge of selected sports, which would be applied to competitions,
for example, and to be secondary ready. These are football and hockey.
In light of Covid measures, the sports have been distributed so that only one-year group will be using a particular set of sport-specific equipment that half term. E.g. netballs – only oneyear group will do this each half term to avoid resources being used across year group bubbles.
On some occasions, 2-year groups may have the same sport that term, but where this is the case, the sport will either use no equipment (e.g. dance) or 2 separate sets (e.g. hockey –
plastic and wooden sets). Whilst cleaning resources are always available to use, this reduces the risk of cross-contimation more robustly.
Those activities highlighted in blue can be delivered both in and outdoors or a mixture of both depending on the weather.
As with lunch times, where pupils share equipment and space within their bubble, pupils should wash their hands at the start and end of a PE lesson.
To avoid being on the playgrounds at the same time as another bubble’s break time, staff follow a directed timetable.

OUTDOOR

AUTUMN 1
AUTUMN 2
INVASION GAMES*

SPRING 1
SPRING 2
INVASION GAMES CONT. /NET GAMES**

INDOOR
BOTH/ EITHER

SUMMER 1
SUMMER 2
ATHLETICS
STRIKING AND FIELDING
SWIMMING

GYMNASTICS/ PB FITNESS
OAA/DANCE

YEAR 3

REVISIT DANCE/GYM

Hockey (plastic)

Basketball

PB Fitness

Football

Rounders

OAA

Dance

Table Tennis

Dance

Netball

Football

Tennis

Gymnastics -rhythmic,
no equip.
Hockey (plastic)

Dance

OAA

Gymnastics with equip.

PB Fitness

Athletics (track then
field)
Volleyball

YEAR 5

Basketball

Hockey (wooden)

Football

PB Fitness

Cricket

YEAR 6

OAA
Football

Dance
Netball

Table Tennis
Hockey (wooden)

Gymnastics with equip.
Tennis

Dance

OAA

Gymnastics -rhythmic,
no equip.

PB Fitness

Dance
Athletics (field then
track)
Volleyball

YEAR 4

Athletics (track then
field)
Volleyball
Rounders
Gymnastics rhythmic, no equip.
Athletics (field then
track)
Volleyball
Cricket
Gymnastics with
equip.
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PE PROGRESSION
Knowledge and
Skills

Acquiring and developing
skills
•

•

•
•

Year 3 & Year 4

•

•
•
•

•

Consolidate and improve
the quality of their
actions, body shapes
and balances, and their
ability to link movements
Develop the range of
actions, body shapes
and balances they
include in a performance
Perform skills and
actions more accurately
and consistently
To improvise freely on
their own and with a
partner, translating ideas
from a stimulus into
movement
To explore and create
characters and narratives
in response to a range of
stimuli
To consolidate and
improve the quality of
their techniques
To develop the range and
consistency of their skills
To use their bodies and a
variety of equipment with
greater control and
coordination
To recognise their own
space

Selecting and applying
skills, tactics and
compositional ideas
•

•

•

•

•

•

•
•
•

Improve their ability to
select appropriate
actions and use simple
compositional ideas
Create gymnastic
sequences that meet a
theme or set of
conditions
Use compositional
devices when creating
their sequences, such
as changes in speed,
level and direction
To create and link
dance phrases using a
simple dance structure
or motif
To perform dances with
an awareness of
rhythmic, dynamic and
expressive qualities, on
their own, with a partner
and in small groups
To perform more
complex dance phrases
and dances that
communicate character
and narrative
To devise and use rules
To use and adapt
tactics and strategies in
different situations
To choose skills and
equipment to help them
meet the challenges
they are set

Knowledge and
understanding of fitness
& health
•

•
•

•

•
•
•

•

•

Recognise and describe
the short-term effects of
exercise on the body
during different activities
Know the importance of
suppleness and strength
Describe how the body
reacts during different
types of activity and how
this affects the way they
perform
To keep up activity over
a period of time and
know they need to warm
up and cool down
To know and describe
what you need to do to
warm up and cool down
How to improve stamina
To recognise which
activities, help their
speed, strength and
stamina
To recognise when
speed, strength and
stamina are important in
games
To recognise what skilful
play looks like

Evaluating and improving
performance
•
•
•

•

Sport specific
Outdoor adventurous –
Y3/4
Swimming – Y5/6
Outdoor and Adventurous:
Describe and evaluate
the effectiveness and
• To explore finding
quality of a performance
different places
Recognise how their own • To follow simple routes
performance has
and trails, orientating
improved
themselves successfully
Describe their own and
• To solve simple
others’ work, making
challenges and problems
simple judgments about
successfully
the quality of
performances and
suggesting ways they
could be improved
To talk about how they
might improve their own
performance
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•

•
•

•
Year 5 & Year 6
•

•

•

Combine and perform
gymnastic actions, shape
and balances more
fluently and effectively
across the activity areas
To explore and improvise
ideas for dances in
different styles
To explore, improvise
and combine movement
ideas fluently and
effectively working on
their own, with a partner
and in a group
To develop a broader
range of techniques and
skills for attacking and
defending
To choose, combine and
perform skills more
fluently and effectively in
games
To develop the
consistency of their
actions in a number of
events
To increase the number
of techniques they use

•

•

•

•
•

•

•

Develop their own
gymnastic sequences by
understanding, choosing
and applying a range of
compositional principles
To compose dances by
using, adapting and
developing steps,
formations and
patterning from different
dance styles
To perform dances
expressively, using a
range of performance
skills
To create and structure
motifs, phrases, sections
and whole dances
To understand, choose
and apply a range of
tactics and strategies for
defence and attack
To use these tactics and
strategies more
consistently in similar
games
To develop their ability to
choose and use simple
tactics and strategies in
different situations

•

•

•
•

•
•

Understand why warming
up and cooling down are
important for good quality
performance
Understand why exercise
is good for health, fitness
and wellbeing and how to
become healthier
themselves
Carry out warm ups and
cool downs safely and
effectively
To demonstrate that they
understand the principles
of warming up by
choosing appropriate
activities for the games
they are going to play
To understand the need
to prepare properly for
games
To know, measure and
describe the short-term
effects of exercise on the
body

•

•

•
•
•

•

Choose and use
information and basic
criteria to evaluate their
own and others’ work
To describe, analyse,
interpret and evaluate
dances, showing an
understanding of some
aspects of style and
context
To understand how a
dance is formed and
performed
To evaluate, refine and
develop their own and
others' work
To develop their ability to
evaluate their own and
others' work, and to
suggest ways to improve
it
To see the importance of
a group or team plan,
and the value of pooling
ideas

•
•
•

•
•
•

To work with confidence
in the water
To improve the control
and coordination of their
bodies in the water
To choose, use and vary
strokes and skills,
according to the task and
the challenge Outdoor
and Adventurous:
To explore finding
different places
To follow simple routes
and trails, orientating
themselves successfully
To solve simple
challenges and problems
successfully
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PSHE
To support pupils to develop a sense of identity and belonging and to develop a set of positive traits and virtues which support their own academic
growth and confidence.
To provide a set of tools and strategies to improve pupils’ emotional well-being.
To achieve the aims of our PSHE Curriculum, our staff and pupils make use of the following resources and approaches:
Teaching from the Cambridgeshire PSHE Programme, Cycle A one year, Cycle B the next year. Thus, Year 3 and 4 follow the same programme, Year 5 and
6 following the same programme.
All resources including the progression of knowledge and skills can be found online in Sharepoint. RSE to be taught according to the new 2020 guidance,
following the Cambridgeshire PSHE Programme. Separate units (new) focusing on Body Image (mainly Y5/6) and Digital Lifestyles are to be found in the
same PSHE Curriculum folder on Sharepoint. For Anti-bullying units also see https://www.anti-bullyingalliance.org.uk/
Links with ICT (e-safety), RE, SEMH. Increased use of stories and literature to help teach units of work.
All classes should take part in circle time regularly and use resources from Gemstones (books, anti-stress objects and meditations) to be found in every
classroom (blue box) to address class and individual needs in terms of mental wellbeing.

PSHE Coverage Map
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PSHE PROGRESSION FRAMEWORK
Years 5 & 6

Citizenship

Economic
Wellbeing

Years 3 & 4
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Myself & My Relationships

60

Citizenship
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RELIGIOUS EDUCATION
Religious Education in a Church school should enable every child to flourish and live life in all its fullness. (John 10:10) It educates for dignity
and respect, encouraging all to live well together. This is a statement of entitlement which we approach with a commitment to teach a full
curriculum on Christianity, focusing on the teaching of Jesus, as well as other world religions.
The aim of Religious Education at Ely St Mary’s is to enable our pupils to flourish as citizens in a global community; to prevent extremism and
radicalisation, but to have the ability to hold an informed conversation about religion and belief. At the same time, to equip pupils with knowledge
and understanding of a range of religious and world views. In addition, as a school community, we promote the spiritual, moral and social and
cultural development to explore the meaning of their existence and purpose in life.
To achieve the aims of our Religious Education Curriculum, our staff and pupils make use of the following resources and approaches:
How to find resources online: http://www.understandingchristianity.org.uk/
Pupils learn about Christianity progressively throughout the school. Within each year at St Mary’s, children will also learn about other world
religions:
• Judaism Year 3,
• Islam Year 4,
• Sikhism Year 5,
• Buddhism and Hinduism Year 6.
Pupils engage with biblical texts and theological ideas to challenge them through and exploration of core concepts and questions. RE has a
significant profile in our school curriculum, enabling pupils to develop confident religious literacy.
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RELIGIOUS EDUCATION COVERAGE MAP
Year
3

4

5

1.2 CREATION
Who made the
world?

Autumn Term
2a. 3 INCARNATION
What is the Trinity?

Spring Term
2a.4 GOSPEL
2a.5 SALVATION
What kind of world Why do Christians
did Jesus want?
call the day Jesus
died ‘Good Friday’?

Summer Term
JUDASUM
JUDAISM
What influences
What is important for
Jewish people?
Jews about being
part of God’s family?

2a.1 CREATION
What do Christians
learn from the
creation story?

2a.2 PEOPLE OF
GOD
What is it like to
follow God?

GOSPEL
Who do people
say I am?

2a.6 KINGDOM OF
GOD
When Jesus left,
what was the impact
of Pentecost?

ISLAM
Keeping the Five
Pillars: what
difference does it
make?

ISLAM
Why is prayer
important to Muslims
and not for some
people?

2b.1 GOD
What does it mean if
God is holy and
loving?

2b.4 INCARNATION
Was Jesus the
Messiah?

2b.5 GOSPEL
What would Jesus
do?

2b.6 SALVATION
What did Jesus do to
save human beings?

Sikhism
Can I explain what
Sikhs believe and
how they worship?

PEOPLE OF GOD
What is it like to be a
Christian in Vellore?

2b.8
What kind of king
is Jesus?

BUDDHISM
What does it mean to
be a Buddhist?
Can I be
enlightened?

New
6

2b.2 CREATION
Creation and
science: conflicting or
complementary?

2b.3 PEOPLE OF
GOD
How can following
God bring freedom
and justice? /
People of faith
Links to NC history
Anne Frank, Martin
Luther King etc

2b.7 Salvation
What difference
does the
resurrection make
for Christians?

Hinduism
Can I explain what
Hindus believe and
why pilgrimage is
important to them?
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RELIGIOUS EDUCATION PROGRESSION
Each unit incorporates:
GOD AND
CREATION

Making sense of the text,

FALL AND
PEOPLE OF GOD

INCARNATION

Year 3
1.2 Creation
To retell the story of
creation from
Genesis 1:1 2-3
simply.

Year 4
2a.2 People of God
To make links
between the story of
Noah and the idea of
the covenant.

To recognise that
‘Creation’ is the
beginning of the ‘big
story’ of the Bible.

To make links
between promises in
the story of Noah and
promises that
Christians make.

Year 3
2a.3 Incarnation
To identify the
difference between a
‘Gospel’, which tells
the story of the life
and teaching of
Jesus, and a letter.

Year 4
2a.1 Creation
To place the
concepts of God and
Creation on a
timeline of the Bible’s
‘big story’.
To make links
between Genesis 1
and what Christians
believe about God
and Creation.
Year 6
2b.2 Creation
To outline the
importance of
Creation on the
timeline of the ‘big
story’ of the Bible.
To consider what
Genesis 1 might
mean and the ways

Year 6
2B.3 People of God
To understanding the
impact about people
who put their beliefs
into practice by trying
to bring freedom to
others.
To identify ideas
about freedom and
justice and to be able
to comment on how
far these are helpful
or inspiring.
To be able to be
reflective and justify
their responses.

To give examples of
what these texts
mean to some
Christians today.
To describe how
Christians, show their
beliefs about God the
Trinity in worship (in
baptism and prayer,
e.g. and in the way
they live.
To express some
ideas of their own
about what the God
of Christianity is like.
Year 5
2b.4 Incarnation
To explain the place
of Incarnation within
the ‘big story’ of the
Bible.
To identify Gospel
and prophecy texts,
using technical

Making connections,

GOSPEL
Year 3
2a.4 Gospel
To identify this as
part of a ‘Gospel’,
Matthew 4: 18-19 as
the calling of the first
disciples and how
Christians today try
to follow Jesus and
be ‘fishers of people’.
To offer suggestions
about what Jesus’
actions towards the
leper might mean for
a Christian.
To make links
between Bible texts
and the concept of
‘Gospel’ (good news).
To make links
between the Bible
stories studied and
the importance of
love, and life in the
world today,
expressing some
ideas of their own.
Year 4
Gospel
To understand

Understanding the impact.

SALVATION

KINGDOM OF
GOD

WORLD RELIGIONS

Year 3
2a.5 Salvation
To order Creation and Fall,
Incarnation, Gospel and
Salvation within a timeline
of the Bible’s ‘big story’.

Year 4
2a.6 Kingdom of
God
To make clear
links between the
story of the Day of
Pentecost and
Christian belief
about the
Kingdom of God
on Earth.

JUDAISM

To offer suggestions for
what the texts about the
entry into Jerusalem, and
the death and resurrection
of Jesus might mean.
To make links between the
Gospel texts and how
Christians mark the Easter
events in their church
communities.
To describe how Christians
show their beliefs about
Palm Sunday, Good Friday
and Easter Sunday in
worship.
Year 5
2b.6 Salvation
To outline the timeline of
the ‘big story’ of the Bible,
explaining how Incarnation
and Salvation fit within it.
To explain what Christians
mean when they say that
Jesus’ death was a
sacrifice, using theological
terms.

To give examples
of what Pentecost
means to some
Christians now.
To make links
between the
description of the
Day of Pentecost
in Acts 2, the Holy
Spirit and the
Kingdom of God,
and how
Christians live
their whole lives
and in their
church
communities.
Year 6
2b. 8 Kingdom of
God
To consider
different possible
meanings and

To know some of the
major festivals
celebrated in the
Jewish family and
community.
To explore how
ceremony can mark
significant stages in
their life.
To reflect on how this
might be different/same
as in their lives.
ISLAM
To make links between
the Muslim practice of
the 5 Pillars and their
own life.
Pupils have
opportunities to think
about their own
commitments and
discipline in the light of
Islamic practice.
To develop their sense
of tolerance and
respect for those who
live differently to
themselves.
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in which Christians
interpret it, showing
awareness of
different
interpretations.

terms. Explain
connections between
biblical texts,
Incarnation and
Messiah.

Year 5
2b.1 God
To identify some
different types of
biblical texts, using
technical terms
accurately.

To show how
Christians put their
beliefs about Jesus’
Incarnation into
practice in different
ways in celebrating
Christmas.

To explain
connections between
biblical texts and
Christian ideas of
God, using
theological terms.

To comment on how
the idea that Jesus is
the Messiah makes
sense in the wider
story of the Bible and
to weigh up how far
the idea that Jesus is
the Messiah — a
Saviour from God —
is important in the
world today.

To reflect and weight
up biblical ideas and
teachings about God
as holy and loving
might make a
difference in the
world today,
developing insights of
their own.

Year 5
2b.5 Gospel
To place the Gospel
to the bible timeline.
To identify features of
Gospel texts (e.g.,
teachings, parable,
narrative).
To compare their
ideas with ways in
which Christians
interpret biblical
texts, showing
awareness of
different
interpretations.
To make connections
between Gospel texts
and how Christians
live in the Christian
community and in
their individual lives.
To relate biblical
ideas, teachings or
beliefs about peace,
forgiveness and
healing) to the
issues, problems and
opportunities of their
own lives and the life
of their own
community in the
world today, offering
insights of their own.

To make clear connections
between the Christian
belief in Jesus’ death as a
sacrifice, how they put
their beliefs into practice
and why Christians
celebrate Holy
Communion/Lord’s
Supper.
To weigh up the value and
impact of ideas of sacrifice
in their own lives and the
world today.
Year 6
2b.7 Salvation
To place Incarnation and
Salvation in the timeline of
the ‘big story’ of the Bible.
To have an awareness of
the centrality of the
Christian belief in
Resurrection.
To explain connections
between Luke 24 and the
Christian concepts of
Sacrifice, Resurrection,
Salvation, Incarnation and
Hope.
To explain why some
people find belief in the
Resurrection makes sense
and inspires them.
Offer and justify their own
responses as to what
difference belief in
Resurrection might make
to how people respond to
challenges and problems
in the world today.

awareness of
different
interpretations of
texts studied.

SIKHISM & HINDUISM
To recognise that
religions have their own
sacred texts, beliefs
and way to celebrate
similar rotes of
passage.
For example,
Christianity –
confirmation. Judaism –
Mitzvot, Sikhism – 5K.
Judaism, Islam,
Christianity and Sikhism
all worship the same
God, but use different
names
BUDDHISM
From learning about
the Basic Teachings
of Buddha which
are core to Buddhism:
The Three Universal
Truths; The Four Noble
Truths; and The Noble
Eightfold Path, children
explore what it means
to be a Buddhist.
Opportunities are given
to consider a way of life
which emphasizes
physical and spiritual
discipline as a means of
liberation from the
physical world: state of
complete peace in
which one is free from
the distractions of
desire and selfconsciousness.
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SCIENCE
At St. Mary’s we want our children to be naturally curious about the world around them and we are committed to providing
a stimulating, engaging and challenging learning environment.
Our curriculum has been developed by staff and with support of the PKC to ensure full coverage of the National Curriculum
and to foster a sense of wonder about natural phenomena. It equips children with the foundations for understanding the
world around them through a scientific lens. Pupils will build a body of key foundational science knowledge as they work
through the curriculum. Children will develop and use a range of working scientifically skills including questioning,
researching, observing, recording and graphing data. Importantly, at St Mary’s substantive scientific knowledge is taught
first, before pupils are asked to undertake enquiry. This helps them to fully understand the elements of the enquiry first, and
to make informed observations about the processes they see. Our pupils will also develop a broad vocabulary. Scientific
language is taught to be remembered and built upon as topics are revisited in different year groups. Pupils are then able to
use the knowledge, vocabulary and skills they learn in Science and apply it to investigations that test a theory or set out to
answer a question.
We intend to provide all children regardless of ethnic origin, gender, class, aptitude or disability with a broad and balanced
science curriculum, inspiring and equipping them to go forth into their secondary education with curiosity, passion and a
desire for discovery.
To achieve the aims of our Science Curriculum, our staff and pupils make use of the following resources and
approaches:
• Primary Knowledge Curriculum (PKC)
• Snap Science
• Use of Knowledge Organisers to help with specific Scientific language and concepts
• Explicit teaching of vocabulary
• Use of retrieval quizzes.
• Science Week to inspire children & allow them to become aspirational for the future jobs, careers and opportunities
• CREST Awards https://www.crestawards.org/
Our pupils also have access to our STEM Room, which facilitates explicit teaching opportunities within the STEM subjects
within an enrionment and resources that enable high quality learning opportunities and outcomes.
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SCIENCE COVERAGE MAP
Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Year
3

Light and Dark
KQ: What is light?
KQ: What is
reflection?
KQ: How does the
eye detect light?

Forces
KQ: What is a force?
KQ: What is a
magnet and
magnetism?

Plants
KQ: What are the
parts of a plant and
their functions?
KQ : What is seed
dispersal?

Plants
KQ : What is
pollination?
KQ : How are seeds
formed?

Rocks & Soils
KQ : What are fossils
and how are they
formed?
KQ : How are
difference rocks
formed and how are
they important?

Year
4

Human Impacts on
the environment
KQ : What is light
pollution?

Teeth/Digestive
system
KQ : Why do we
have teeth and how
do we keep them
healthy?

States of Matter
KQ: What are solids,
gases and liquids
and what are their
properties?

Categorising living
things
KQ: What is a
habitat?
KQ : How do we
classify living things?

Year
5

Solar System
KQ : What is the
solar system?
KQ : Why do we
have day and night
and seasons?
Evolution Adaption
KQ : What is
inheritance?
KQ : What is
evolution?
KQ : What is
adaptation?

Electricity
KQ: What is
electricity?
KQ: What are
conductors and
insulators and why
do we need them?
Materials
KQ : What is a gas,
liquid and solid and
what are their
properties?

Human Body
KQ : What are the
different food
groups?
KQ : Why do we
have bones and how
do they protect our
organs?
KQ : Why are
muscles important?
Sound
KQ: How is sound
made?
KQ : What is pitch?

Forces
KQ : What is a
force?

Forces & Friction
KQ : What is gravity,
air resistance, water
resistance & friction?

Animals including
humans
KQ : What is the
human life cycle and
the different phases?

Light
KQ : How does light
travel?

Living things and
their habitats
KQ: How can we
group animals?

RSE education

Year
6

Life cycles
KQ : What is
reproduction?
KQ : How do animals
and plants
reproduce?
The Circulatory
Electricity
System
KQ :What is
KQ : What is the
electricity?
human circulatory
KQ : What is a circuit
system and how
and how do we
does it work?
represent the
KQ : How does
different parts?
exercise and lifestyle
affect the body?
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SCIENCE PROGRESSION
Year 3

Light & Dark
Pupils should be taught
to:
•
recognise that they
need light in order
to see things and
that dark is the
absence of light
•
notice that light is
reflected from
surfaces
•
recognise that light
from the sun can be
dangerous and that
there are ways to
protect their eyes
•
recognise that
shadows are
formed when the
light from a light
source is blocked
by an opaque
object
•
find patterns in the
way that the size of
shadows change.

Forces
Plants
Pupils should be
Pupils should be taught to:
taught to:
•
identify and describe the functions of different parts
•
compare how
of flowering plants: roots, stem/trunk, leaves and
things move on
flowers
different
•
explore the requirements of plants for life and
surfaces
growth (air, light, water, nutrients from soil, and
•
notice that some
room to grow) and how they vary from plant to
forces need
plant
contact between •
investigate the way in which water is transported
two objects, but
within plants
magnetic forces
•
explore the part that flowers play in the life cycle
can act at a
of flowering plants, including pollination, seed
distance
formation and seed dispersal.
•
observe how
magnets attract
or repel each
other and attract
some materials
and not others
•
compare and
group together a
variety of
everyday
materials on the
basis of whether
they are
attracted to a
magnet, and
identify some
magnetic
materials
•
describe
magnets as
having two
poles
•
predict whether
two magnets will
attract or repel
each other,
depending on
which poles are
facing.

Rocks
Pupils should be
taught to:
•
compare and
group together
different kinds of
rocks on the basis
of their
appearance and
simple physical
properties
•
describe in simple
terms how fossils
are formed when
things that have
lived are trapped
within rock
•
recognise that
soils are made
from rocks and
organic matter.

Animals including
Humans
Pupil should be taught
to:
•
identify that
animals, including
humans, need the
right types and
amount of nutrition,
and that they
cannot make their
own food; they get
nutrition from what
they eat
identify that humans
and some other animals
have skeletons and
muscles for support,
protection and
movement.

Working Scientifically
During years 3 and 4,
pupils should be taught
to use the following
practical scientific
methods, processes
and skills through the
teaching of the
programme of study
content:
• asking relevant
questions and using
different types of
scientific enquiries to
answer them
• setting up simple
practical enquiries,
comparative and fair
tests
• making systematic
and careful
observations and,
where appropriate,
taking accurate
measurements using
standard units, using a
range of equipment,
including thermometers
and data loggers
• gathering, recording,
classifying and
presenting data in a
variety of ways to help
in answering questions
• recording findings
using simple scientific
language, drawings,
labelled diagrams, keys,
bar charts, and tables
• reporting on findings
from enquiries,
including oral and
written explanations,
displays or
presentations of results
and conclusions
• using results to draw
simple conclusions,
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Year 4

Human Impact on the
Environment

Animals including
humans
Pupils should be
taught to:
•
describe the
simple functions
of the basic parts
of the digestive
system in humans
•
identify the
different types of
teeth in humans
and their simple
functions
•
construct and
interpret a variety
of food chains,
identifying
producers,
predators and
prey.

Electricity
Pupils should be taught to:
•
identify common
appliances that run on
electricity
•
construct a simple
series electrical circuit,
identifying and naming
its basic parts, including
cells, wires, bulbs,
switches and buzzers
•
identify whether or not a
lamp will light in a
simple series circuit,
based on whether or not
the lamp is part of a
complete loop with a
battery
•
recognise that a switch
opens and closes a
circuit and associate
this with whether or not
a lamp lights in a simple
series circuit
•
recognise some
common conductors
and insulators, and
associate metals with
being good conductors.

Year 5

Solar Systems
Pupils should be taught
to:
•
describe the
movement of the
Earth, and other
planets, relative to
the Sun in the solar
system
•
describe the
movement of the

Life Cycles
Pupils should be
taught to:
•
describe the
differences in the
life cycles of a
mammal, an
amphibian, an
insect and a bird
•
describe the life
process of

Properties and Changes
of Materials
Pupils should be taught to:
•
compare and group
together everyday
materials on the basis
of their properties,
including their
hardness, solubility,
transparency,
conductivity (electrical

States of Matter
Pupils should be taught
to:
•
compare and
group materials
together, according
to whether they are
solids, liquids or
gases
•
observe that some
materials change
state when they
are heated or
cooled, and
measure or
research the
temperature at
which this happens
in degrees Celsius
(°C)
•
identify the part
played by
evaporation and
condensation in
the water cycle and
associate the rate
of evaporation with
temperature.

Living things and
their Habitat
Pupils should be
taught to:
•
recognise that
living things can be
grouped in a
variety of ways
•
explore and use
classification keys
to help group,
identify and name
a variety of living
things in their local
and wider
environment
•
recognise that
environments can
change and that
this can sometimes
pose dangers to
living things.

Forces
Pupils should be taught to:
•
explain that unsupported objects fall towards
the Earth because of the force of gravity
acting between the Earth and the falling
object
•
identify the effects of air resistance, water
resistance and friction, that act between
moving surfaces

Sound
Pupils should be taught
to:
•
identify how sounds
are made,
associating some of
them with
something vibrating
•
recognise that
vibrations from
sounds travel
through a medium
to the ear
•
find patterns
between the pitch of
a sound and
features of the
object that
produced it
•
find patterns
between the volume
of a sound and the
strength of the
vibrations that
produced it
•
recognise that
sounds get fainter
as the distance
from the sound
source increases.
Animals including
humans
Pupils should be taught
to:
• describe the
changes as humans
develop to old age.

make predictions for
new values, suggest
improvements and raise
further questions
• identifying differences,
similarities or changes
related to simple
scientific ideas and
processes
• using straightforward
scientific evidence to
answer questions or to
support their findings.

Working Scientifically
During years 5 and 6,
pupils should be taught
to use the following
practical scientific
methods, processes
and skills through the
teaching of the
programme of study
content:
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and thermal), and
•
recognise that some mechanisms, including
response to magnets
levers, pulleys and gears, allow a smaller
•
•
know that some
force to have a greater effect.
materials will dissolve
in liquid to form a
solution, and describe
how to recover a
•
substance from a
solution
•
use knowledge of
solids, liquids and
gases to decide how
mixtures might be
separated, including
through filtering,
sieving and
evaporating
•
give reasons, based on
evidence from
comparative and fair
tests, for the particular
uses of everyday
materials, including
metals, wood and
plastic
•
demonstrate that
dissolving, mixing and
changes of state are
reversible changes
•
explain that some
changes result in the
formation of new
materials, and that this
kind of change is not
usually reversible,
including changes
associated with
burning and the action
of acid on bicarbonate
of soda.
Evolution Adaption
The Circulatory
Electricity
Light
Living things and
Pupils should be taught
system
Pupils should be taught to:
Pupils should be taught their habitats
to:
Pupils should be
to:
Pupils should be
•
associate the
taught to:
•
recognise that living taught to:
brightness of a lamp or •
recognise that light
things have
•
identify and name
the volume of a buzzer
appears to travel in
•
describe how living
changed over time
the main parts of
with the number and
straight lines
things are
and that fossils
the human
voltage of cells used in •
classified into
use the idea that
provide information
circulatory
the circuit
broad groups
light travels in
about living things
system, and
according to
•
compare and give
straight lines to
that inhabited the
describe the
common
reasons for variations in
explain that objects
functions of the
observable
how components
are seen because
Moon relative to the
Earth
describe the Sun,
Earth and Moon as
approximately
spherical bodies
use the idea of the
Earth’s rotation to
explain day and
night and the
apparent movement
of the sun across
the sky.

Year 6

reproduction in
some plants and
animals.

.RSE Education

• planning different
types of scientific
enquiries to answer
questions, including
recognising and
controlling variables
where necessary
• taking measurements,
using a range of
scientific equipment,
with increasing
accuracy and precision,
taking repeat readings
when appropriate
• recording data and
results of increasing
complexity using
scientific diagrams and
labels, classification
keys, tables, scatter
graphs, bar and line
graphs
• using test results to
make predictions to set
up further comparative
and fair tests
• reporting and
presenting findings from
enquiries, including
conclusions, causal
relationships and
explanations of and
degree of trust in
results, in oral and
written forms such as
displays and other
presentations
• identifying scientific
evidence that has been
used to support or
refute ideas or
arguments.

70

•

Earth millions of
years ago
recognise that living •
things produce
offspring of the
same kind, but
normally offspring
vary and are not
identical to their
•
parents

heart, blood
vessels and blood
recognise the
impact of diet,
exercise, drugs
and lifestyle on
•
the way their
bodies function
describe the ways
in which nutrients
and water are
transported within
animals, including
humans.

function, including the
brightness of bulbs, the
loudness of buzzers
and the on/off position •
of switches
use recognised
symbols when
representing a simple
circuit in a diagram.
•

they give out or
reflect light into the
eye
explain that we see
things because light
travels from light
sources to our eyes
or from light sources
to objects and then
to our eyes
use the idea that
light travels in
straight lines to
explain why
shadows have the
same shape as the
objects that cast
them

•

characteristics and
based on
similarities and
differences,
including microorganisms, plants
and animals
give reasons for
classifying plants
and animals based
on specific
characteristics.
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